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Preface

G“awali da g"awina, kisi Ziliweé Xis gwikalas,

K"ik"ali da k"ik", kis?om %a?i da k"ik" Asliweé Xis yagondas.

Mas ?onawisi da lilg"¥alaAéyas sa K"ak"akawak"

kista?ak"™i ?owilagila qas malk"alax da?x"e Xans goalgalis Xa toxila Xans toxala

?o%esdan gan malk"ale gan hayulise k"ak"¥ala gon ?ik"ide xons toxala.

GVixsisalas Emily Aitken, 2014

My inspiration for my work as a language warrior came from Darrell Robes Kipp,
a member of the Blackfoot tribe. He was an author, historian, and educator—and most
notably, a leader in revitalizing the Blackfoot language. He cofounded and served as the
director of the Piegan Institute. The following quote by Kipp (2001) really spoke to me
with respect to my own journey:
Relearning, or studying your tribal language is the ultimate pathway
home, and it is important to start before the first sign of longing appears.
You may misinterpret your feelings and miss the calling.... Make use of the

process of self-discovery and follow your Indian heart. It is a difficult, but

truly rewarding journey home.
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Introduction

Widan galabonda? Where did I start? Wi?onawisZon laga?ai? When I wonder will I
arrive?

Yoxdax", nug"atom Emily, GVixsisalas xala su?omxa?on. GayuZan laXa Lawicis,
gayut laxa K¥ak“akawak". K"ak"ali di Lawié¢is, KYak"¥alon legon gal yagontala.
Guk™alotanox lax Qalug"is yaxa Tlowitsis.

Hello everyone, | am Emily, also known as GVixsisolas. I am from the Lawidis
tribe, which is a part of what is referred to as the K"ak"akawak". The Lawic¢is speak
K"ak"ala and K"ak"ala was my first language. The Tlowitsis once lived at Qalug"is
(Curved Beach) on Turnour Island in Johnstson strait on the central coast of British
Columbia.

My life began in a little village—no cars, no television, no telephones—although
when | arrived we did have electricity. [ was born in 1953 to Mallas also known as Tom
Smith, and G"antilak” also known as May Smith, née Scow. I had five older brothers,
three older sisters, and one younger brother. My eldest sister was twenty one years
older than me; my eldest brother was married when I was five months old, and one year
later my eldest niece was born. By the time [ was five years old I already had seven
nieces and nephews.

In my village everyone spoke K"ak"ala, and everyone who had gone to school
spoke some English. I spent a lot of time with my grandmother, my Uncle Pete, and my
Aunty Dootda. I knew my mother always spoke English but I did not realize until later
that my father could manage English quite well. My grandmother, however, spoke only

K"¥ak"ala, as did Uncle Pete and Aunty Dootda. My memories of these three people are



strong. [ don’t remember ever really speaking K¥ak"ala at home except for a few
phrases such as “Where are the scissors?” or “What are you doing?” I probably spoke
more but [ do not remember.

It was wonderful to go to Granny Qacago’s house. She combed and braided my
hair. [ remember that she made braided bread for me, much like a donut (except that it
was braided). I always felt welcome at Uncle Pete’s house; even in his large family it
seemed as though I was the only kid my age, but I rarely felt lonely. I had a very easy
time at school—except for one spelling test when [ was in grade three. For some reason
[ thought it would be a good idea to cheat, apparently a strapping offence. I would not
allow the teacher to strap me, and in the aftermath, my father withdrew me from the
school because he did not believe in corporal punishment. However, I think that
incident made me good at spelling. This episode happened when I was nine years old,
just after my Granny died. After my Granny died we went to live in Victoria with my
Aunty Abaya, also known as Mrs. Mungo Martin. At that time [ was not aware of her as
my aunt as she was much older than my dad. I do not remember the K"ak"ala language
being used at home, just English.

[ went to school in Victoria for two years. We moved back to Qalug™is when I
was eleven years old, but we only stayed for a year because the government would not
send us any more teachers. Apparently, there were not enough students. We then
moved to Campbell River where I lived for three years, from Grade 6 to Grade 8, after
which I moved to Vancouver where I lived for nearly thirty years. In those thirty years I
attended three different high schools, worked taking care of children, and later worked

mostly doing office jobs. I fell in love, had two sons, fell out of love, and eventually



moved with my two sons to Sechelt where my language started to come back to me.
Within six months of moving to Sechelt my mother passed on. As my memory of
K"¥ak"ala grew stronger [ would ask my older sister Anna about some words, but she
did not respond in a positive way at that time. I believe that the meditation and healing
work I started practicing brought my first language back to the surface. Many of my
family were living in Campbell River and my sister Anna eventually moved there as
well. Two years later, in 2000, my sons and I also moved to Campbell River.

The year 2000 saw a big change in my life. The first step in my journey began
when one of my nieces talked me into joining a K¥ak“ala language group, and it was
here that my initiation into the workings of the K"ak"ala language began. The next step
came when I took on the job of receptionist for the Kwakiutl District Council. Here, I
became friends with a coworker who talked me into taking a course developed as a
pilot project in partnership with the University of Victoria—the DSTC program
(Developmental Standard Term Certificate). I learned how to read and write K"ak"ala,
and I participated in a mentor/apprentice class with Anna (who became my greatest
champion). My fascination with my own language began when [ was gifted with The
Religion of the Kwakiutl (Boas, 1930), ! written entirely in K"ak"ala. Wow! At about the
same time we, the K"ak"“ala cohort of the DSTC program, each received a copy of Franz
Boas’ Kwakiutl Dictionary (1948), another Wow. Before this, I was using two K¥ak“ala
dictionaries, one by David Grubb, A Practical Writing and Short Dictionary of Kwakw’ala
(1977), and the other by Peter Wilson, the K¥ak"ala Lik"ala Dictionary (1982),

compiled for School District 72 and set out according to the International Phonetics

' Boas used the term Kwakiutl to refer to all of the KWaRWala—speaking peoples, consulted this text
often



system. The excitement over the Boas dictionary was not so much because it was a
dictionary but because it was set out in K¥ak"ala and translated to English, where the
other two were set out in English and translated to KYak"ala. These were truly great
resources which, importantly, were compiled from interviews with a still-fluent older
generation.

Soon after, I met Lorna Williams, one of my instructors, who suggested that I
take on the job of compiling an electronic version of the Boas dictionary. I took up the
challenge and have been working on it ever since. I found errors in some of the
definitions in the process of cross-referencing this to Boas’ K"ak"ala texts and found
that there were words that had not been included from his other publications. I have a
good library of Boas, and Boas-Hunt K"ak"ala reference books? and make use of Boas
texts available online. By this time, I was hooked on K“ak"ala, fascinated by how our
words are created, and | wondered why we gave up such a wonderful language.
Whenever I start to think, “Why am I doing this?” I find an intriguing word and [ am
hooked again. I want to give this beautiful language back to my people, and it makes
sense to me that I begin with the linguistic context, one step at a time. Peter, my
wonderful new-found relative, said jokingly, “You know, the first step to becoming a
linguist is to admit you are one.” Here I stand, again wondering about the direction [ am
taking, one I had not intended to take, but my K"ak"ala language and my ancestors

seem to spur me on to find a way to keep K"ak"ala alive.

* In the course of my language work the following Boas or Boas-Hunt material : 1909, 1913, 1914,
1925, 1938 was consulted continually for words, structure of sentences



Review of relevant literature, experience and concepts

[ have read several interesting books in the course of my studies. However, these
works emphasize theory rather than practical applications, and my interest is primarily
in how theory can be made to apply to practical situations. Following is the relevant

literature that informed my research design.

Listening

In my Applied Linguistics course I read “Listening” (Lynch & Mendelshon, 2010),
which focused on the skills involved in the process of listening. Lynch and Mendelsohn
talk about how listening works, and provide strategies for teaching students to be
better listeners: “Listening involves making sense of spoken language, normally
accompanied by other sounds and visual input, with the help of our relevant knowledge
and the context in which we are listening” (p.180). From my reading, I learned that the
way in which people speak in one language can cause problems as they attempt to learn
another language. For example, English speakers tend to stress the last syllable in
K"ak"ala words as with English, but K"ak"ala most often places the stress on the first
syllable. I also learned that it is important to explore different ways of teaching—that, in
both learning and teaching a language, it is important to create opportunities for
interaction.

In test performance, it has been found that skilled listeners have an easier time
figuring out the correct answer, where unskilled listeners often guess because they did
not have all the necessary information. Therefore, in undertaking my project, I intended
to encourage my learners to hilatota (listen with their good ear) because in the learning

of KYak"ala there may be sounds learners’ ears are not familiar given that they do not



exist in the English language—such as glottalized sounds like ¢ in the word daquia
(learn). I also encouraged learners to change up what they listen to so they would not
get stuck in a pattern because, when one listens to one thing for too long, one can stop
hearing other sounds. This is similar to playing the same music each time one goes
running: the brain only hears the familiar music and tends to block out all other sounds,
at the risk of not hearing the sound of an oncoming car. In the course of my own
learning journey I have come to believe that learning to hear the sounds of K"ak"ala is
one of the most important things one can do because, as I now know, we have many
words known as minimal pairs, for example, xiti (clear off surface forcibly) and xiti
(quick look). This is another reason for truly listening and learning the difference

between the sounds.

Be cool like Darrell Kipp

The goal for me is to not only revitalize our sleeping languages but also to use
them. Darrell Kipp said it all for me when I first read about him and considered his
ideas about re-learning a tribal language. Kipp identifies four simple rules (Kipp, 2000,
pp. 5-19):

Rule 1: Never Ask Permission, Never Beg to Save The Language;

Rule 2: Don’t Debate the Issues;

Rule 3: Be Very Action-Oriented; Just Act;

Rule 4: Show; Don’t Tell

10



Teaching methods

In my journey to re-learning my own language I have tried a number of different
methods, including Total Physical Response (TPR), Learning Another Language
Through Actions (Asher, 2000), Mentor Apprentice Method, How to Keep Your
Language Alive: A Commonsense Approach to One-on-One Language Learning (Hinton,
etal, 2002), and the Greymorning Method, also known as Accelerated Second Language
Acquisition method (ASLA).3 Each of these methods are valuable in their own right, but
they all assume that the learner will be working with a fluent speaker—the current
state of spoken K"ak"ala means that many of us do not have the luxury of working with
a fluent speaker. My greatest gift with respect to learning the language has been the
opportunity to become literate in K¥ak"¥ala. The ability to read K¥ak"¥ala text has
contributed to my understanding of how my language works.

Following is a discussion of relevant literature that has contributed to this study.

Textual materials

There are several published and unpublished documents in the Boas-Hunt
collection. These texts are useful when checking for appropriate use of K¥ak"ala words
and phrases. It is virtually impossible to find sources relating to K"ak"ala that do not
refer to the Boas-Hunt collection. For me, the Boas-Hunt texts which focus on the tales,
as well as the accounts of daily life gave me the ability to envision the world in which
my goalgalis (forebears) lived, and the more I study K¥ak“ala, the more expanded my

K%Yak“akawak" world view becomes. The information in these texts contains a broad

? Dr. Greymorning provides very little information about his method on his website
(http://www.umt.edu/nsilc/). When I attended a weekend seminar to learn his method, I was
required to sign a waiver saying I would not post these lessons on the internet.

11



range of information that describes building technologies, food preparation,
storytelling, and customs, all of which are categorized and grouped in what could be
characterized as domains. The organization of information in this way lends itself to
developing domain-focused lessons. The descriptions are such that one could create
lessons around how to find the perfect tree for making bowls, boxes, and other objects
worked in wood. The texts range from describing traditional food is prepared to setting
out K"ak"akawak" understandings of the soul, and how we leave our bodies at night to
learn. There is information with respect to K"ak"akawak" customs concerning twins,
marriage, distinctions between dream language and daily language, and much more.
This treasure trove of the K¥ak“ala language is a valuable source of information for

developing lesson plans built around language domains.

Curricula

Two distinct yet similar curricula are used in this study: the Urhista K¥ak“ala
Series, (Powell, Jensen, Cranmer, & Cook, 1981), and the Nsalxcin 2: A Beginning Course
in Colville-Okanagan Salish (Peterson, 2014). The Uriista K¥ak"ala Series—a set of
language learning books developed as a basis for KYak"¥ala learning—may well be the
first KYak"ala curriculum. Some say it is rather “old school,” but it provides some good
basic principles. For example, it lends itself to providing a basis for new work in
K"ak"ala; it could well be adapted to work within the reclaiming domains noted above.
The fact that two fluent speakers were recorded in the creation of this resource is in
itself invaluable for hearing the sounds and pronunciation of K"ak"ala.

A Beginning Course in Colville-Okanagan Salish (Peterson, 2014) is based on the

Paul Creek Curriculum, which was created to provide a curriculum to learn

12



Nsalxcin/Nsyilxcn (Colville-Okangan Salish) quickly, and to revitalize a language which
had only one fluent speaker remaining. The curriculum has been applied by the Salish
School of Spokane (SSOS) to recovering four Southern Interior Salish languages:
Colville-Okanagan, Wenatchee-Columbian, Spokane-Kalispel-Bitterroot, and Coeur
d’Alene. This organization has an excellent website from which one can download the
curriculum outlines and use them as templates.* The templates provide great ideas for
building sentences around domains. The Salish curriculum was based on curriculum
designed to teach Spanish. The Salish curriculum incorporates newer methodology
(such as Total Physical Response (TPR) and games encourage language learning). The
process of transcribing the text into one’s own language is labour intensive, requiring
much thought and many hours of work, because many First Nations do not share the
same culture or land base.

[ was deeply inspired to continue my journey in language revitalization after
participating in the Breath of Life Conference in June 2015 where [ was in the company
of language warriors such as Daryl Baldwin, Leanne Hinton, and Zeke Zahir who have
been working on breathing life back into indigenous languages throughout the
Americas. This experience sharpened my focus and deepened my desire to find a way to

encourage language use and literacy.

* Making sure to acknowledge the source: http://www.interiorsalish.com/home.html
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My Project

The purpose of my Master’s of Indigenous Language Revitalization (MILR)
project was to discover whether identifying a specific language domain strategy would
increase or enhance language learning and fluency. Within this project I define a
domain as a specific area or task that is designated as a “speak-the-target-language-only
room or activity.” This designated area becomes the focus of a lesson plan, within which
smaller manageable lessons can be developed. For example, a specific area such as a
kitchen may be a domain chosen by a language learner. Within the kitchen the learner
will focus on small manageable lessons such as washing dishes. A lesson focused on
washing dishes would include the names of the objects being washed, the washing-up
container (sink), and phrases relating to the activity of washing the dishes.

This strategy is modeled after the “Teaching Tx"alSucid Language Certification
Program” (Zahir, 2014) used by the Puyallup Indian Tribe (Puyalapabs). It provides a
self-directed language learning method for using the target language daily.> In this self-
directed and learner-driven approach, learners are assisted in the classroom setting by
a language instructor who helps to develop word sets and sentences for the chosen
domains. When on their own, the learners are meant to use the language daily. In this
way, the students are self-directed and take on the role of being their own teacher—
they essentially learn the language by having conversations with themselves. The
learner acts as both master and apprentice while acquiring vocabulary in a specific
domain or area. A language domain can be a physical location, such as a kitchen, or non-

physical domain such as a topic, for example, “greetings.” Whether physical or non-

> This is outlined in Zahir (2014) and can be found in the online newsletter of the Northwest Indian
Language Institute: http://issuu.com/nili/docs/nili_newsletter final 2014-15

14



physical, each topic or area becomes the space in which the target language is nested.
Language learners will work with their teachers to create an individual lesson tailored
to their specific learning areas. For example, the domain or location chosen might be the
bathroom, and the activity might about washing. In this case, the student will work with
the teacher to develop a lesson that focuses on the appropriate vocabulary and phrases
needed to converse with himself or herself in the chosen setting. For example: “What

» o«

are you doing?”, “I'm washing my face”, “I'm washing my hands”, and so on.

[ first encountered this method when I attended a presentation given by Zeke
Zahir at the National Breath of Life Archival Institute for Indigenous Languages in June
2015 (Zahir, 2015). Zahir explained how his students were learning language very well
in school, they still were not using the language in their every day. He said, “We want
them to speak, to use language every day”, so he devised the method described above
and tested it on his students. Zahir recounted that one of his students had, by way of a
teleconference, completed an oral exam testing language acquisition for 25 specific
domains, ones which included daily activities such as preparing coffee, preparing
dinner, and personal hygiene. The student passed his first level with ease. The joy with
which Zahir shared this moment was the moment my hope re-emerged because [ saw
the possibilities for strengthening and enhancing the language learning in my own
language community.

The goal of my project was to find out if this set of Puyallup language strategies
would increase fluency for learners of another First Nation language, most specifically

K"ak"ala. From my own research on K¥ak“ala, I predicted that the structure of

K%ak"ala would assist in the creation of a domain focused curriculum, because
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K"ak"ala words are often built on a common base that recurs in many different words.
For example, the root harmeé (food) occurs in a number of related words, for example
harap (eat), harhigsila (cook), and harigsilagas (waitress or waiter). Meanings change
with different suffixes but always relate back to the word for food. I think of K¥ak¥ala
as having domain-like characteristics in the way that it builds words by attaching
suffixes to roots. To continue with the example of hameg, first person words related to
food include hamapan (I am eating), harhigsilon (I am cooking), harhigsilagesen (I am a
waitress). Building onto the root harhé continues to longer sentences such as Harhapan
lax gon hama?télas (I am eating in my dining room).

With this in mind, [ planned to use these language strategies with three
K“ak"Yala learners: a novice who would focus on one or two domains, a higher-level
beginner who would focus on two or three domains, and a higher level intermediate
who would focus on three or more domains. Each language learner was to choose
specific language domains based on their interests. The project plan was for
participants to learn K¥ak"¥ala through a domain-focused approach for a period of six
weeks. During those six weeks [ would work with the learners to develop domain-
focused lessons with the support of a fluent speaker. It turned out that we were not
able to use our fluent speaker due to her poor health, so I was left as the only fluent
speaker in the group. Given this situation, [ worked to find other means of supporting
the novices with their language learning. Some years prior I created a power point
presentation which included recordings of the K"ak"ala alphabet, greetings and
responses, and a few examples of short conversations that had been useful to me in my

own learning (see Appendix 7).

16



The lessons that I developed for this project were to transition from one domain
to another by continually building onto the language already learned. The participants
were to be shown how K%ak"“ala attaches pronouns to verbs or nouns; they were also
to learn phrases to support their conversations-with-self, such as Wigilas? (What are
you doing?), WigilaAas? (What will you be doing?), Widile? (Where is it?), Wiasle?
(Where are you going?). These key phrases were to be used in each of their language
learning domains.

My participants agreed to keep record of what they were doing and how they
were feeling. They agreed to check in with me if they were experiencing any difficulties
with pronunciation or if they needed more words. We all agreed that we would meet
weekly, in person or through internet media if we were unable to meet.

Again, my reason for developing this project was simple: I wanted to find
another tool to help K"ak"ala learners with language acquisition. When I first heard of
this method I was excited because it combined oral and written language in a way that
made sense to me. I realized, after working my way through this project, that I had
already been using a version of this method as I learned how to read and write

K"¥ak"ala. The added dimension of speaking as part of the process seemed promising.

Project Implementation

The abbreviated case study which I undertook over a period of six weeks
brought with it many trials and tribulations. We almost lost our speaker at the outset,
and, as it turned out, she was not able to participate at all. This experience brought a
heightened sense of reality: that our K"ak"ala speakers are getting fewer and fewer in

number. At the same time, [ broke my left knee, so the project was a long time starting.
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[ was the leader and it scared me because I did not feel ready to guide my group. There
were also changes in my participant group. Getting participants together in the first
place was difficult, and this indicates, again, how challenging it is to revitalize a
language in the absence of a fluent speaker, without the strength of community behind
such revitalization initiative, and without the full availability of the learners—all of
which worked against the possibility of recovering a language, of learning a language,
and become a speaker of a language.

It turned out that I was not able to coordinate a meeting with all of the participants in
a group setting. I was, however, able to arrange a video conference with myself and two
participants (Chris and Laura Ann via Skype and Google Hangout), and to see the rest of the
participants individually.

[ was able to meet with Sherry often but, as is evident in her notes, she was
reluctant to talk to me. I knew in my heart that this had to do with the fear of ridicule, of
not being good enough. I remember having had the same feelings, but while I tried hard
not to be bak"am (first nation), Sherry had warmed to her bak¥am (first nation)
heritage. In any case we felt frustrated by having had the language available but not
having had the opportunity to be fully engaged in a conversation. [ continued to
encourage Sherry to continue to learn her language despite her mother’s illness, in part
because I thought it would help keep her grounded and connected to her heritage.

Chris and I spoke at least once a week. He started off by relearning the sounds.
Like Sherry, Chris also was hesitant to speak but he was always willing to learn and ask
questions. Getting time with Chris was difficult—we stayed in touch by email and we

were able to meet twice in person. We also met twice by way of Google Hangout. Chris

18



continues to greet me in K¥ak%ala. When he emailed me with questions about
K"ak"ala terms he seemed concerned about his spelling: “I'm probably driving you nuts
with my spelling and lack of proper phonetics.... Sorry!” I assured him that it does not
“drive me nuts”; it is wonderful that he is interested in learning more. Sometimes I tease
Chris, asking “Masus 7eXeXstacuwos?” (“What is it that you want?”) whenever he
telephones me at work. He just laughs, understanding without understanding (if that
makes any sense). I think that individual interests and practical experiences will allow
people to engage with learning a language more quickly, and I think, in Chris’ case,
learning about soccer will provide the way into the language.

Out of my group of participants, Laura and I spent the most time together. I visited
her at her home in Nanaimo twice, but we did most of our work by way of Skype or
Google Hangout. Laura was very supportive of my project and wanted to give it her best
shot. She asked many questions, rewriting and editing her dialogue as she heard the
nuances of K"ak"ala. I would help when I heard something such as a misplaced “on” ()
or typos like duplications. It was a delight to work with Laura. Laughter was a part of all
of our sessions, and I think we began to understand why our old people laughed so
much: it makes everything so much easier and more fun.

In all, I think that the project was not long enough to allow me to fully evaluate
the effectiveness of using the Puyallup language strategies for K¥ak"“ala learning. As we
went along I came to believe that, for this way of learning to work well, we need a home
base, a safe learning place, one with structure, especially for those who carry with them
the burden of past experiences, prior educational and life experiences, and possibly

residential school experiences particular to a certain generation. [ understand that
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participants, as students, need to have their focus redirected, and some need more
prompting than others. It is certainly a daunting undertaking in areas where there are

no fluent speakers, and, even at that, fluent speakers are not necessarily good teachers.

Painful Realization: Sherry

?o%oxsdon qus mattax?idexdax™a Xon Kis ?ola ?igalwat yagontala Xenox
yagandas, we SherryXalasuwi. GayuAux laxa Lawicis, nulagaweé x"anuk"esan nula
yaxanoX nanwaxsam Anna. (I would like you all to know my one (participant) who is
not yet an expert at speaking our language, her name is Sherry. She is from the Tlowitsis
Nation. She is the older child of my older sister, our wise woman Anna.)

Sherry, my first participant was a novice when it came to reading and writing
our language but she heard K"ak"ala spoken throughout her youth. She had the
opportunity to visit with many of our elders while on vacation with her parents. She
also spent quite a bit of time with my mother and my aunt and heard them chatting in
K"¥ak"ala. In the course of this project, we spent Mondays, Thursdays and Fridays
together but it turned out that speaking K¥ak“ala was a very sensitive area for Sherry.
She was tentative and, although I reminded her that she did not have to participate, she
insisted she continue. I have two recordings of her practicing the sounds of K¥ak"ala.
She was unable to join in any of our group video-conference sessions because her
mother was very ill at the time. However, I supported her and allowed her to continue,
asking that she keep a record of her experience. Her record follows:

As I practiced the alphabet, | found words that I knew easier...my

frustration was with learning the actual type of alphabet being used. |

struggled, as I did not put enough time into learning this alphabet. Once I
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received the power point and could hear the words, it was easier. I still
wrote it out using the English alphabet so that I could read and understand
it. Until I learn the symbols and what sound they make, it is difficult for me

to connect the proper sounds.

I enjoyed listening and practicing with the power point. It reminded
me of taking French in college. We would sit in labs and listen to tapes and
respond to questions. The lab instructor was British. She spoke French with
a British accent. This is my fear learning Kwakwala. Speaking with an

English accent.

My first recording of my recitation of the alphabet I was full of nerves.
I do not like making mistakes. As I still struggled with the symbols,  had a
difficult time reading and pronouncing the words that I was not familiar
with. I know that once I master the symbols and their sounds, it will be

much easier. I believe that is the biggest hurdle in my learning journey.

At the end of June, my mother became seriously ill. She is one of our
few remaining fluent Kwakwala speakers. When she was overcome by fever,
she lost her capacity for English. She could only converse in Kwakwala. I felt
helpless, as she cried that she was t’salkwa and that she wanted wap. I could
only speak to her in English and advise her that she had to wait until after
the doctors had done their tests before she could have water. It was the
most helpless feeling, not being able to comfort my Mom because of my

inability to communicate with her.

Later that evening she went in acute respiratory distress. The doctors
stopped her heart and put her into an induced coma. They advised that she
would likely be unconscious for a couple of weeks. [ was advised to speak
with her as she could hear. I sat with her for the next two days and spoke to
her continually as did the nurses on duty. There was no response. Two days

later, when I entered the ICU room, I said to my Mom, “Yo abump wixsas?”
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She opened her eyes. I sat and cried. My inability to converse with my Mom

further than a few words and phrases crushed my soul.

My mom was in the hospital for two months before being allowed to
return home. At home she makes requests in kwakwala. | understand her
most of the time. It is an organic process. I do not think about what she is
saying I just respond and do what she has asked. Our dog listens to her and

responds to her speaking kwakwala. I should be able to as well.

Unfortunately, because of life circumstances these past six months, I
have not had the time nor the energy to apply myself to studying and
learning. My hope is to get back to it in a more diligent manner, in the next
little while. Life is a little easier now that my Mom is somewhat stable and I

am determined to learn.

[ asked Sherry why she was so hesitant to speak. She replied that people would
make fun of her, mostly my old aunt, so she became self conscious about using the
language. I spoke to her about my own learning, how at first I felt uncomfortable,
saying, “You know that I would not make fun of you.” I also spoke about my first
recording, saying, “You ought to listen to my first recording when I first started working
with your Mom, I sounded like a little mamata [English] girl trying to speak K¥ak“ala.” I
also told her that often the best laugh we have is when we make a mistake—especially
with words that are so close in sound but mean completely different things. Sherry is
now taking more time and making a greater effort to use K¥ak"ala (for example, as a
greeting), especially in our band office. She now calls me ?anis, even though she rarely,

if ever, has called me “aunty.”
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Hooked on K¥ak%ala: Chris

Po%oxsdon qus mattax?idexdax™a Xon kisce?om ?igalwat yagontala Xonox
yagondas, we Chriskalasuwi. GayuZi Chris laXxa Wiwéqam. WoaZsla?omxdi Chris xa
yadontale Xa K"ak"ala lexde gonanama, we hemi gagompes Edith Auwis ¢%ali Dicky.
?i?axili Chris laXa Nanwakolas. QoAslami Xa §"ikalasesans yadandas, qaquiaxdi laxa
daquAaciyas Campbelton lax zomatax". (I would like for you all to know my one
(participant) who is also not yet and expert speaker of our language, he is called Chris.
Chris heard the language when he was young through his grandmother Edith and his
Uncle Dicky. He is from the Campbell River Band. He works at the Nanwakolas office. He
knows the sounds of our language, he learned at Campbelton Elementary School in
Campbell River.)

Chris, my second participant, was a most willing participant. He chose to do his
language work in the domain of the bathroom and focused on activities that take place
there. Chris referred to a picture of a bathroom showing examples of label placement on
objects that would help him with words and sentences. He told me that, while he had
every intention of sticking words to the walls of his bathroom, it did not work. He also
said that, even though he did not spend as much time as he would have liked learning
the language, he found himself thinking about it a lot. His children were also helping
him think about language because, as it turned out I was hired at this time to teach
K"ak"ala in School District 72 where Chris’ children and their cousins were going to
school—and where they were taking what they were learning back home. Chris
recounted some surprising moments in light of his own journey to learn K*ak"ala. He

remembered that his daughter came home from kindergarten one day and told him she
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learned a new word, then touched her neck and said ququneck. He said, “that’s nice,”
although he was not quite sure if that was correct but did not want to risk putting her in
the wrong. Nonetheless, when we met on Skype later that evening he asked me how to
say neck in KYak¥ala. When I answered, “quduna,” he was glad that he not questioned
his daughter at the time. Chris also recounted a moment when his nephew, also in one
of my classes, challenged Chris to see if he knew the word for black bear. At the time,
Chris thought it might be a trick question, but when his nephew wrote it as “Aa?i”"—
which Chris knew as “nan,” the word for black bear used by the Lig"itda?x"— he said
he felt truly impressed.

Chris found that it was very useful to have access to the power point
presentation which I developed a few years ago (with the recording of the sound of the
alphabet, along with the greetings, see Appendix 7). Chris explained that it helped him
to remember the K"ak"ala he learned in elementary school. Chris recorded a short
before-and-after sentence made for bathroom-related activities.

At our last meeting Chris told me that he wanted to learn words and phrases
relating to soccer. This was occurred to him after his team played against another team
where the coach was speaking to his players in their own language possibly SENCOTEN,
a Saanich language. He told me that he felt envious of the other coach and wanted to be
able to do that as well. This prompted me to outline the basic requirements for “a lesson

plan” that relates to soccer for Chris to use (see Appendix 3).

In the Kitchen with my Gran: Laura

Yodax" ?axaxsdan qus mattex?idexdax” xan namyutex Laura. Hemi gagompdes

Laura yax G"antilak" ?o0la qoAsla Xans yagondas. K¥alixden umpes G"antilak"xde.
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Getan la qaquia Auwi Laura. QoZslami Laura qis K"ak"ale, kistak"i Laura goZala Xis
goAati. (Hello everyone, I want you to recognize my relative Laura. Laura’s grandmother
G%antilak" was fluent in our language. My father was G¥antilak"’s uncle. Laura knows
how to speak our language, she just does not seem to know her knowing.) The

following are Laura’s thoughts on her experience.

Gilakasda’xwla nainamyut, gilakasda’xwla ti'laxwal. nugwa’am
Q’ixtlala. GayuZan laxida Yalis. GayuAamxa’an laxida Haida laxan
abaskutame. GayuZan laxida 'Namgis laxan ‘oskutame. Heman gagampwata
Gwanti’lakw ‘i’axsila gaxan. (Welcome you all my clan, welcome all peoples.
I am QixAala (lots of wood on fire). I am from Alert Bay. On my mother’s side
I am from the Haida and on my father’s side I am from the Namgis. My
grandmother G"ontilak" (Heavy woman) was the one who took care of

me”).

The above greeting, written in Kwak’'wala, follows Indigenous
protocols for introduction. As a latent Kwak’wala learner, and scholar and
writer in English, I am well aware of the requirement of the inculcation of an
embodied understanding of both Kwak’wala and the familial, social and
cultural relationships that Kwak’wala itself produces. My generation and
demographic is the one that perhaps has suffered the most from familial and
clan disruptions through residential schooling which for me has resulted in
a life-long disassociation from my core energetic self as a survival
mechanism. Coming back to my body has taken decades of not only therapy,
but also consistent, concerted application of my intellectual energy and
talents to learning to how to write in English to give myself a voice through
my writing. In approaching anything new or challenging or anything that in
some way would test me, one of my life-long patterns has always been to
minimize my capabilities, doubt my abilities, and question my motives. I

have also noticed that I engage in activities that will have no other purpose
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than to self-sabotage through strategies such as taking on too much, over-
promising and under-delivering, procrastinating, negative self-talk, self-

mocking and just generally undignified behavior.

My healing path has now led me to apply my literacy skills to
Kwak’wala where I apply my childhood memories of the sounds of
Kwak’wala to its corresponding orthographic symbols in use today. My
approach to learning Kwak’wala is quite haphazard and unmethodical
where [ will attack the task with great energy to begin with and then fizzle
out and put aside the tasks like a bored child. For example, when I put
together my little Kwak’wala Kitchen Dialogue, I wrote out the sentences in
Kwak’wala on recipe cards with English translations on the back of the
cards. [ would then take these cards and recite these out on my walks. I'd do
this activity for maybe a week or two and then lose my cards and I'd have to
write them out by hand again which is not a bad thing. I have fragments of
Kwak’wala tucked in my Gmail, my Word Docs (digital form of shoeboxes)
multiple paper journals, notes scribbled on my precious Boas texts with its
brittle paper, and on recipe cards and paper file folders stuffed with
Kwak’wala hand-outs from various workshops, language classes and
community language groups. Half started, and half-finished Kwak’wala
projects such as new word-of-the-day lists, lists from memory, phrases,
mind maps with images to accompany words reflect my own half-hearted
attempts to improve my Kwak'wala comprehension. The only project I am
happy to report I've started and completed (just barely) at this moment in
time is the following Kwak’wala Kitchen Dialogue. I discuss my process after

the dialogue. See Appendix 4 for Laura’s dialogue.

When I first agreed to working with Anisbidu in May, I was given a
choice of any household domain to apply my Kwak’wala language learning
to with the understanding that my learning in one domain would be able to

transferred to another domain. Given my familiarity and prior knowledge of
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some common phrases centering on food, I chose the kitchen domain to

focus my Kwak’wala language learning.

[ began with making Kwak'wala word lists from memory to establish
a base line vocabulary, and then moved to creating phrases or guessing
what might go together to make phrases. For example, haga is a command
meaning “go”—with which any parent might begin a sentence to their child,
as in “haga mixida” for go to sleep. But in this first sentence (which maybe
too ambitious to begin with), the command (go get the bowl) is softened

somewhat by the addition of the honorific “wadzid” as a mark of high

respect and further softened by the waxa (please) at the end of the sentence.

[ found forming the dialogue fun as I could get into the spirit and energy of
both speakers and probably was reminded of the tenor of my conversations
with Gwanti'lakw when [ was little as each speaker seems to have a distinct

character and tone to their lines.

Daxidxa breaks down into da/x/id/xa and I find myself returning
to this phrase to puzzle out the smallest units of meaning and wondering if I

am correct in my guessing what each part actually means. If I were to offer

my best guess it would be (da=hand, x=bowl (?) id= (?) xa=it referring to the

bowl again. The suffix —atsi that attaches to the end of hama’ translates,
loosely, to “container of” and the hama’ translates to food. There are several
other words in the kitchen domain that end with the suffix -atsi. For
example, lagwilatsi refers to the stove (container of fire) and the wada’atsi
refers to the fridge (container of cold). The word gayatsi translates to
cupboard, or a receptacle to put something in. [ would predict that xalatsi
(for smoke-house) would translate to container of smoke. There are many
other words made up of the suffix —atsi and it is only in the moment of
writing this reflection that I realize [ myself am a container of my lived
experience and that it is through my own lived experience that it dawns on
me after all these decades that proves one of Gwanti’lakw’s oft repeated

phrases, “you never stop learning.” One aspect of Kwak'wala I have been
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working on is the confounding pronoun changes, which I find as frustrating
as confusing at times. [ think a dialogue between a team of people who are
on a cooking shift rotation might be a scenario to work on to get practice

with pronoun changes.

After re-writing the Kwak’wala Kitchen dialogue on my recipe cards
(at least four times) I would take them on walks and recite the lines out loud
with my mamata ta’'wanam Bill Holdom and he would test me by reading me
the English translations on the other side and I would say these lines back in
Kwak’wala which he could read and try to pronounce along with me.
Although Anisbidu came to my house to conduct an oral test of my ability to
answer questions in Kwak’'wala about my dialogue, I really can’t recall much
of anything except for us laughing a lot. I think while [ answered in one
word Kwak'wala answers, I did understand more than I could articulate in

Kwak’wala on the spot.
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My Experience and My Conclusion

During the process of working with my participants, I was sometimes
discouraged because I realized that no matter how much people say that they want to
learn K"ak"ala, there has to be a dedication—a commitment to making time to practice.
This language should have been ours to use every day but now we have to find the
courage to keep on speaking, making mistakes, laughing and keep on learning. Laura
and Sherry, my two older participants are both intelligent and capable women, women
who once had people around them who spoke the language, albeit not necessarily to
them. Laura has a PhD in Education and Sherry has been trained as a paralegal—each
are confident in their chosen field—but K¥ak"ala, their heritage, seems scary and
almost foreign. I understand completely because I felt somewhat intimidated when I
first set out, but I imagine that perhaps the biggest difference was that K¥ak“ala was
sitting inside me waiting to reawaken; once that happened it simply took over. Chris
had some exposure to K¥ak"ala in elementary school where he learned the sound of the
language, and he wanted to “go for it.” I think, if he had more time, he would get even
more hooked on K¥ak"ala.

[ also had an opportunity to work with Kelsey who, just two weeks into my
project, became my apprentice K¥ak"ala partner in a mentor apprentice language
program. Kelsey is fearless when it comes to learning language. I noticed the she posted
language reminders throughout her house, reminders to stay “in language.” She told me
that, after a while, she did not need to use them as much because she had started to see
them in her mind. We are quite similar in our “way of learning” QaquAa?iné. I spend a

lot of time practicing, whether I am driving or just sitting at my computer working on
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my dictionary project, my labour of love. I continue to believe this way of teaching and
learning is a worthwhile strategy. I realize that, the more I look at all the “lessons,” this
process excited me because, in the end, it is the pathway by which [ increased my own
fluency.

[ have included, as appendices, examples of lessons and resource materials
created for learning K"ak"ala in domain-specific settings. These examples can serve as
models for other First Nation language recovery and acquisition with some alterations,
always keeping in mind that learning, even in this domain-specific environment
requires consistent, committed dedication.

Example number one is washing dishes, see appendix 1, easy right but not
if you have to explain how it is done. I think this is kind of how we learned tasks as
young people. The lessons are the written instruction of what was learned by
observation and oral instruction. A similar beginner lesson has been developed around
bathroom activities (Appendix 2), and around playing soccer (Appendix 3). The latter is
oriented to soccer coaches who are interested in instructing their players in their own

language. Appendix 5 expands on Laura’s “kitchen” dialogue for beginners. Similar

lessons can readily be created along the same lines for other topics, such as carpentry,
hunting, and fishing.

[ have discovered along the way that it is important for those attempting to teach
a new language, to first take into account the interests of the learner. I also discovered
that many of our younger generation of carvers do not know the K"ak"ala names for
their tools—a domain unto itself. I have been asked to develop just such a lesson

around the tools, and just recently a master carver asked me if [ would write names for
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the carving tools onto his drawings for his apprentice carvers, thereby giving them a
visual reminder as they learn. [ was also asked if  would put together a plan for canoe-
building.

Note that all of the appended lessons begin with Wigilas? “What are you doing?”
because it would be one of the first things a mentor would ask to elicit a first person
response such as Hamiksilan. “I am cooking.” This then leads to questions such as
“What are you cooking?” or “Talk to me about what you are cooking.”

[ came to a realization after having a very earnest conversation with my son that
this way of teaching is how the old people, the mentors taught in manageable oral
language domains. We berry picked with the knowledgeable aunties, grannies and
moms, we learned about what was good eating and what wasn’t. A person who would
become a canoe builder went with a master and was shown how a canoe was built
beginning with finding the perfect tree. Each step was observed and listened to many
times. It was oral teaching done in a learning domain. The biggest difference is that now
we have learned to write those lessons step by step because there are fewer and fewer
masters who are fluent who could teach us about their craft in an everyday learning
domain. Ola?om hulonak“sli da ole qoZslax xa g"ayilelasdes sans gale kWalsk¥alyak™.
(Truly becoming less are those who truly know the ways of our first old ones.)

[ came across the following poem written by Don Colburn some years ago, before
I even began my journey in K"ak"ala. I kept it because I wanted to translate it. I
eventually contacted Mr. Colburn to ask if I could use my translated version of his poem
in my project paper; he agreed and I provided him a copy of the translation at his

request.
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Momskala xa Kvagul (How to say Kwakiutl)
Ninkigolala %a gala,
Warudes k"axco la xis pipaspayu,
Auwa g¥awina kWaxtola laxis xurhs.
Ninkigoalala lax da qus humota
%a q"“ak"ani laXa ?owinak"a monsa qis patidamas Xis paAam,
kikesnigola le ola pattida.
We le padax?ida la qus dux“waZsla xa dix"“mas g"anagotud laXa wa
...70?am ninkex?id, 20la me?
Namaxas Auwi da yola, Auwi da yug"a, yoxa ¢"axéyas sa x"alk,
%a kixkadZakas sa golad®, Auwa gale walata,
lama qus qol?aiala kise 0?om nomi da nuyama: K¥ak“okawak™.
G"ala watom dug¥ad?u Xa kadok" watdem, §"ala watom mans?id qus yadagate
%a kadak"“watdam.
HuZilala %a ?0la woisla xis Aigoam,
g"as wot?om dug”ad*ud.
Patomx?idas.
Yadogat la lax qoAates sa Pola waala Xis Aigom,

Xa Tole qagasala xis noka?i.

Translated from a poem “How to Say Kwakiutl” written by Don Colburn (2006).
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Appendices
Appendix 1: K¥ak“ala Domain of the Kitchen

Galaband laxa Cu¢ax“aga?iné (beginning of the way of dishwashing)
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Sample language lesson: The domain of washing dishes.

For beginning learners, the goal is to learn names of dishes, utensils, cutlery,
sink, dish soap, and basic two basic phrases “Wigilas?” (What are you doing?), and
“Cu¢ax“agan” (I am washing dishes). (Display labelled pictures of items that cannot be
labelled, such as a cup, and place instead where the item is stored.)

Learners will have a journal where they will record their experiences, what they
are going to learn, and how often they practice. They will also write down words or
sentences they don’t know how to say in the target language. For example, they might
want to know how to say “what are you going to do?” and, similarly, how to respond to
that question if they were to be washing dishes (e.g., how do I say “I am washing a

cup”?).
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All learners will have a journal in which to record their experiences and their
progress, for example, keeping track of how much time has been invested, and the kinds
of questions that come up in the chosen language domain. The goal is that learners will
begin to think the K"ak"ala terms outside of the designated learning domain. For
example, they would ideally think k"asta when they see a cup; or, when seeing someone
washing dishes, additional “how would I say” questions would occur to them.

For intermediate learners, the goal is to learn more sentences, for example, how
to describe washing inside a dish or cup, drying dishes, wiping down surfaces (stove top
and table), and filling or emptying a dishwasher.

For higher-intermediate learners, the goal is to collaborate with the instructor to
develop more advanced sentences that add complexity to the activities described
above—clearing the table, washing dishes, and wiping down surfaces like the stove,

cupboards.
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Appendix 2: K¥ak“ala Domain of the Bathroom

Gvigilas laxa lasta?élas. (What is done in the bathroom.)
Gvigilas lax ?arhagaci.  (What is done in the toilet or outhouse.)

Gvigilas lax laxlagas. (What is done in the place that one frequents.)
(Used in schools, considered a polite way to ask to go to the
washroom.)

|
LW
1
‘@

Cucax“anaci

]

?omagaci

Lasta?aci

/ Cug"ayu qga?i da
Tomagaci
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Following are the names of some items one might use in the bathroom: place the
sheet where you can see it, or place individual labels with the picture and the word in

the appropriate place to remind you of the name and the use for each item.

kuyayu

Kuyayu

Cug“ayu ga?i da

Xagam

ﬁ Cucax“xeyu

Cug™¥ayu ga?i da k"esa.

Place labels in the bathroom where you can see them so you are reminded daily
to use the target language. See English translations in the Bathroom talk/vocabulary list

below.
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Wigilas?
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Danxalan le gan capax gan domg¥alasa, Au k"esax gan sayax.
Dan/xa/lan le gan ca/pax gan dam/g“a/la/sa, Au k¥e/sax gan sa/yax.
(I'sing as I scrub my arm pit, and as I wash my hair.)

Bathroom Talk

Widi le da d?ug“ayu ga?i da?uk“iné? (daxstanu, digamyu, kuyayu are some other nouns one
can use)

Where is the soap for the body? (toilet paper, washcloth, razor (other nouns))

?axati da d*ugayu laxa gayasi. (The soap is on the shelf.)

WigilaAas? (What are you going to do?)

Cox“wanalaAan. (I am going to have a shower.)

Kusa?amAas? (Are you going to shave?)

e, kusaAan (Yes, I am going to shave.)

ki, ?isAan kusa.(No, I am not going to shaving.)

Malk*alala qus dix?idos Xa ¢u¢ax“amadi la qus g¥at. (Remember (you) to wipe off the sink
when you are done.)

Bathroom vocabulary (some are transferable to kitchen, washing car, pet)

?amagaci (toilet, outhouse)

Cox"“wanala: Cax"/wa/na/la) (showering body; water cascading onto body)
Cucax"wanadi: Cu/¢ax"/wa/na/éi (shower stall)

Cug¥ayu: Cu/g"a/yu (soap)

¢ux¥itid: ¢u/x™i/tid (wash body)

Cux*ola: ¢u/x"o/la (wash off something, such soap, paint, soil, etc.)
Cux*ald?u: ¢u?x*al/d?u (wash off surface)

Cux*cuk“a: Cux*¥/cu/k"a (continually wash)

Cucax“xe: Cu/¢ax"/xe (brush teeth)

De: (wipe)

Digidayu: Di/gi/da/yu (object for drying, such as a towel)

Digita: Di/gi/ta (drying off, such as your body, your child, your dog, etc.; also term used for
ceremonial clearing of negative energy)

Digoamyu: Di/gam/yu (face cloth) didagam (wipe face)

Kalk™a: kal/k¥a pee (only males) Kalk¥an (I am peeing)

Esa: e/sa pee (females only) Esoan (I am peeing)

Kus?id: shave e.g., La?am Aan kus?idA (I am going to shave.)
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More hair vocabulary

Kapa ka/pa (cutting with scissors)

Auk¥a Au/kva (using hair clippers to cut hair)
Xaga %a/ga (combing)

Xagam (comb)

Most of the examples above relate to the male hygiene domain, but there will be some
cross-over to the female hygiene domain as well to that of children.

For example, some women shave their legs:

Kusan gan gugag®ayu. (I am shaving my legs.) (Perhaps a picture of woman shaving legs)
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Appendix 3: Soccer Terms

SOCCER TERMS — BASICS (will be recorded to assist coach)

(’)m’faka (Soccer)

Following is some of the language the coach will have to know in order to teach young
soccer players.

Gilaga (name of child).
Widile (name of child)?
Sagustoia

Gaxman

Li laxa laxlagas.
La?axsdan laxa laxlagas!
Haga, hanak™i.

Hedile da laxlagas.

Gilaga (name of child). Gi/la/ga.... You come here (name of child).
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Widile (name of child)? Wi/di/le......? Where is (name of child)?
Sagustola (put up your hand) Sa/gu/sto/Ia

Gaxman (I am here). Gax/man

Li laxa laxlagas. (He or is has gone to the washroom) Li la/Xa lax/la/gas.
La?axsdan laxa laxlagas! (I want to go to the washroom!) La?axs/dan la/xa
lax/la/gas!

Hedile da laxlagas. (He or she over there) He/di/le da lax/la/gas.
Halaga, hanak™i! (You go, hurry!) Ha/la/ga, ha/na/k"i!

The coach may have to carry flash cards showing images of the field, kicking, running,
scoring goal as a reminder.
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Qayagid?as

bol

Qayax?id
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Qoayax?idas xux da bol.

D%alx%a

We, gayax?ida ga.

Hanak™i!
Dzalxva, d%alx%a, dzalx“a
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Some soccer coach (teacher) vocabulary

Gilaga  (Comehere) gi/la/ga

Yolakala ?ik! (Truly good, awesome.) ?0/la/ka/la ik!
HanakYila’la. (You hurry up.) Ha/na/k"i/la/’la.
HanakYi! (Hurryuwp!)  Ha/na/kYi

QaVyaxCo (kick into “net”) Qa/yax/¢o

Qayaxcud (kicked into “net”) Qa/yax/cud

Additional actions can be added (such as header, stopping with chest, handball, throw
in) as the new speaker/soccer coach realizes, “hey I don’t know how to say header.” I
have discovered that this kind of “laddering” is useful when creating lessons like this,
expanding the knowledge of the learner in an organic way. I, too, need to learn more
soccer terms.
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Appendix 4: Laura’s recipe dialogue (unedited)

Recipe Card 1 (RC1).

Haga dax’idxa hama’atsi wadzid waxa
Widi le? Kisan dukwalax!

RC2

Hedi laxa gayatsi naxwata laxa lagwilatsi
Haga dax’idxa yudukwi tsigwanuwa laxa wada’ats’i waxa
RC3.

Kisan waZalus!

Widila'us (or kiosas) p’asp’a’yu?

Hedi laxa (or leda) tsigwanu laxa wada’atsi
Kisan dukwalaxa tsigwanu! Widi l€?
Baneasa kwanik!

Widila'us (or kiosas) gayagas?

RC 4

Oh!! Dukwalaman dukwalaxa ts’igwanu! (or Oh!! laman duxaZala xa tsigwanu or Oh!!

DukwalamanAaxa tsigwanu!)
Gans sus axexsdasa’'wos?!

Yuduxw nikan waxa!

47



RC5

Tapts'udas xa yudux tsigwanuwe laxa hama’atsi waxa. Break 3 eggs into the bowl.

Xwit'ida gaxwa (yoxda—these eggs right here) tsigwanuw hegwixidlaxga

RC6

Haga daxidxa t'udadzu waxa Haga daxidxa bigana laxa wada’ats’i T'ut'oxwtsa bigana

(t'utatsanda xoxda biganx)

RC7

Kaxtlandasxa Aax kaxAanuxw laxa lagwilatsi axtsudas xa bigan laxa
kaxAanuxw kaptsudas xa xidux tsigwanu laxa kaxAanuxw damsxi dlu

baba lamakus gwat

Pronoun Changes for Cooking

HamiksiZan (I will cook) Hamiksilan (I am cooking)
Hamiksilaxdan fansZa (I cooked yesterday)

HamiksilaZas (you will cook)

Hamiksilamas? (are you cooking now?)

Hamiksilaxdux fanswat (she / he cooked yesterday)
HamiksilaZux xa ganut (you will cook tonight)

Woatp’a (flavorless) watp’oxda gobi (new word for word list)
ongwix da 7ex ilax de ga watp a gobiya? Emily’s IPA orthography

Angwixda ‘axilaxde ga watp’a gobiya? (who made the weak flavored coffee?)
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Appendix 5: Harhiksilon: I am cooking

The following is another way of learning Laura’s “bacon and egg domain”:

?iPaxala laXa harhiksila?as
Wigilas?

Hamiksilan

Masus hamiksila?os

Hamiksilan Aaxa x"idak¥i cig¥anu Au kaxAa?ak" ?Pam?améstu biganna (gayut lax ?algiya sa
g"asu).

Masus ?i?axalayuwos?
Hemi da kaxAanu, Au talug¥am, Au kacanak, Auwi da x"idayu. Weli da ¢ig¥anu, Auwi biganna.

?Poxalkalala xa katamak™ qus duk®alosix, lax ?axasas sa ?aXiya . Galaband laxus ?axkayuios
qus g¥ix?idasmos nanaxméya. Qot?aAslala Aigamasus ?i?axalayu. Kati das Xxa Ailegamasus
Paxexdasu got?ahisla laxa katamak™.

Hamiksila?as

S
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talog“am

X"italayu KaxAanu

kacanaqg

X"idayu

Wilamux cig¥anuwa.

Tepidux da cig“anuwex

Topcudan Aaxa yudak"
i cig¥anu laxa falog¥am.

Tutad?

X"iti xa yudak™ cig"¥anuwa.
Loamux x¥idak"“a yaxux da cig"¥anuwa.
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Tutad?u Kawayu
?axcud xa biganni laxa calk™a kaxAanu ge

Aupides. He?am g“ayu kaxAa?ak"™ biganna.

\|

Tutaca?awk? Qapcud xa x¥idak" cig™anu laxa kis
?am?amayastu biganna. Auma calk"a kaxAanu.

?axwafcud xa biganni laxa
kaxtanu, ?isata ge da
x"idak" cig“anu gas le
kacud laxa kaxAanu Auwi
da x"idakYi cig¥anuwa.

Aangayu

G"axcud laga xa cig¥anu Au biganni laxa pataga le g¥at Aupa, ?axad?ud xa pataga laxa
hamad?u. We hamx?idaga.
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With English translation

Wigilas? (What are you doing?)
Hamiksilan (I am cooking.)
Masus hamiksila?os (What are you cooking?)

Hamiksilan Aaxa x¥idakYi cigWanu Au kaxAa?ak" ?Pam?ameéstu biganna (gayut lax ?algiya sa
gW¥asu).
(I am cooking scrambled eggs with fried bits of bacon (which comes from the meat of pig).)

Masus ?i?axalayuwos? (What tools are you using?)

We hemi da kaxAanu, Au talug¥am, Au kacanak, Auwi da xVidayu. Weli da ¢ig¥anu, Auwi
biganna.

(There is the frying pan, and bowl, and spoon, and the whisk. Also there are the eggs, and
the bacon.)

?Poxalslala xa katamak® qus duk"slosix, lax ?axasas sa ?axiya . Galaband laxus ?axkayuios
qus g*ix?idasmos nanaxméya. Qot?akalala Aigamasus ?i?axalayu. Kati das xa Ailegamasus
Poxexdasu got?aiala laxa katamak™.

Place the labels where they will be seen by you, ideally where the objects live. Start with
your question so you can frame your answer. Know (learn) the names of things you are
working with. Write the names of what you want to know on the picture.

Hamiksila?as kitchen

Yawapsto?i curtain Kawayu. knife

Gayaci cupboard Tutad?u cutting board
Cucx“agaraci sink or dishwasher Aangayu fork

Lagvilacl stove talog¥am bowl
k"axdamit chair XYidayu egg beater
Pawinag"it floor X%italayu kacenaq stirring spoon
Wada?aci fridge KaxAanu frying pan
Hamad?u table
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Wilamux ¢ig¥anuwa. (They are all eggs.)

Tepidux da ¢ig¥anuwex. (That egg broke.)

Topcudan Aaxa yudak"i ¢ig¥Wanu laxa talog“am. (I broke the three eggs into the bowl.)
X¥iti xa yudak™ ¢ig"anuwa. (Stir the three eggs)

Lamux x*idak"a yaxux da c¢ig“anuwa. (They are now stirred those eggs.)

Tutac¢a?awak®” Pam?armayastu biganna. (Bacon cut into small bits.)

?axcud Xa biganni laxa ¢alk%a kaxAanu ge Aupides.
(Place the bacon in hot frying pan and fry until done).

He?am g"“ayu kaxAa?ak" biganna.
This is what is referred to as “cooked in frying pan bacon”.

?axwatcud Xa biganni laxa kaxtanu, ?isata ge da x¥idak™ ¢ig¥anu gas le kacud laxa kaxAanu
Auwi da x"idak"i ¢ig¥anuwa.

(Take out the bacon from frying pan, wait for the stirred eggs and sprinkle into the pan
with the stirred eggs.)

Qapcud Xa xidak™ ¢ig*anu laxa kis Auma ¢alk¥a kaxkanu. (Pour the stirred eggs in the hot
frying pan.)

GWaxcud laga Xa ¢ig"“anu Au biganni laxa pataga le g%¥at 7’\upa, ?axad?ud Xxa pataga laxa
hamad?u. (Pour the bacon and eggs onto a plate when it is cook, place on the table.)

We hamx?idaga. (Go on, eat.)
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Appendix 6: Making bread

WigilaAas? K¥ansalan. Geman ?i?axalayule, le gan x“anat?id gan k“anse.

WigilaAans? K¥ansaAans. Gemans ?i?axalayule le gans x“anat?id gans k“anse.

Manyayu k“asta ga?i da wap Au g%¥ax.
X"idayu kakacanaq

Manyayu kakacanagq (tbsp, Au tsp)

-

e

Manyayu k“asta Manyayu kakacanaq qa?i da sug¥a, Aawi
da demsxi Aeawi da babawayu

?i2axalayu

Sug“a gayut laxa hamd?alaci

Babawayu bax"wid

didagaganu, Aspayalaies sa Aag“aci.
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Malstu kvonik™

(Rogers recipe 2015) English version is on line.
http://www.rogersfoods.com/recipe/white-bread/

Mu Aa?i da waxarasas sa kWanik" - Ka?abudala la lax 35-40 minutes
Waxa?asas san kWanse

%c. laxa manyayu k"a?sta Xa kux¥sta wap (kis PoAat Calx"sta)
1tsp sug“asa hamd®sladi
2 tbsp babawayu

3 Y% c. laxa manyayu k"a?sta xa kux“sta wap (kis PoAat ¢alx™sta)

Vic. laXa manyayu k"wa?sta Xa sug¥asa hamd=Zslaéi

sc. laxa manyayu k¥a?sta Xa galsaya sa kon (corn oil), safflower oil, galsaya sa kalabas
(grape oil)

2 tbsp d?usa sa lemon (?ix?am xa?i da apple cider vinegar)

4tsp demsxi

9 % to 10 % manyayu k¥a?sta xa k¥ax

Xon ovigilas le gan (’]9[’)ix?id xon konikvilayuwa

Xa babawayu

QabcudAan laxa talug¥am xa kux¥sta wap

X¥itcudAan Aaxa sug“esa hamd?slaci laxa wap

X¥itcudAan Aaxa babawayu laxa wap...isataAan ga?i da 10 minutes...le bax*¥wida.

Xa k"anse

QabcudAan Aaxa kux“sta wap laxa Aag“aci

QabcudAan Aaxa sug“a, Au galsa, Au d*us Auwa damsxi laxa wabacola Aag¥aci.
La?amAan la gabcud %a bax“wid babawayu laXa Aag*¥adi, la?amAan la x“itidAax.
Qabcudala xa q“ax laxa x*idak" wap.

Aak%an xa k"anse ge la ola ¢asala ga?i 10-15 min, kalssmx?idamasAan, ge le ola gis?anan
k¥anse.

Qals?idAan xa la kalsam k™anse, axcola laxa Aag"adi.

Le gan g“at, AapayandAan sa didagaganu laxa Aag“aci

?isaAan ge le bax“wida, (50 min), laAan Aak¥axa

Tus?ian ge le muwe sa kikalsam k"anse. AapayandAan ?iti...?isakan ga?i da 20 min.

K¥anik%¥ila la Xa kikalsam, laX¢éudala laxa ka?abudaéi ga?i da k“anse, legan gW¥at ?iti

gals?idax.
AapayandAan Aaxa mu ka?abudadi, ?isatakan ge le ?iti bax*wida...lax 50-55 min
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Ka?abudAan laxa ka?abuyas laxa lag™ilaci le ?ola ¢alx*wida lax 375° F (190° C) ga?i da 35-
40 minutes, ge le ?ola Aupida.

?ix?idamasi da d*usa sa lemon Xa g“ixsdemmas sa k"anse.
Aak“a

¥ \
\ .

K“anwaci

AakY¥an laxa hamad?u

Kis PoAat bax“wid

k%anik"Ae (k"anse) laxcola laxa ka?abuda?aci

Bax“wid

Lag¥ilaci

Ka?abuyas
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Wigilax da?x“ux?

Wilamux ka?abudala.

KWak“axsam

Wigilas? Laman ka?abud ga k"anik¥Ae laxa ka?abuyas.

Gicowi da k¥anik™ laxa k"anig“aci.
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Appendix 7: Powerpoint Presentation

Listen and repeat the words and
sounds of the Kvakwvala/Likvala
alphabet
Created for your learning pleasure by

GWixsisalas (also known as Emily Aitken)
of the (Tlowitsis) Lawicis Nation

& _ <
- @
<
Payasu cupa?li

gadzaq

4
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galxaci

dvekala
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t

<

tominas

xaldayu x“ak“ana
/‘(\f\ ’ A\
Yy = LR A @

yawapsams

yayaqitinega
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Yo, gilakasla. Wixsas?
¢ Yo, ?ixman.
Wixsta?as?

¢

¢

Yixman

tawisan

&

&
Yo wiksas?

Ve
O ?i?ken nokée
le gans dudaqo

Wosan nokeé

¢

&

Qalkan Au

Lakwan
@__-.

&

Piksukvataman
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Wigila Aens?

LaAens bag*ens Xans ’
cicuxAame, ix?am Ae?

?PolakKala Ai ?ixA.

Humota%ans xa humowacdi
X"a ganuiex.

?olakalaAi ?ixA!
Laman la
Xwanat?idA gen le
nenakwa;
halakasla.
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WigilaAans?
¢

Kisan qo#ala.
Wigila?axsta?as?

&

WigilaZans?
¢

Kisan qoZala.
Wigila?axsta?as?

¢
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LaAan la Xan

& gukveganle

Wigila%a§? humuta xXan
¢ humowaci.

laxlagas

¢

sabila

¢

ha?ma?élas

¢

Lazan laxa

¢

kalwilas

¢

’Peml?dZas

¢
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Yo ?abas
wigilas?

Yo

hamiksilen.

Wigilatas?
¢

Hamiksila?am
¢ xa?en

Au O

Hamiksilan 3
Pug“agal

Wigilas?
g

Hamiksilan!
Pusgamas?
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Danxalan
¢

Dzalxvan

.J*}l

List of English translations

Hello Aunty! (woman (w))

Hello Granny! (man (m))

Hello, welcome. How are you? (m)

Hello, | am good and how are you? (w)

| am also good or | am good too. (m)

Very good. (w)
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Centre circle” Hello how are you?

Top circle clock wise: | am good, | am sick, my heart is good now that we
seen each other, | am looking pretty good, | am tired (in K & L), my heart is
sad, | am angry

What are we going to do? (m)
We are going to visit our grandchildren, will that be good? (w)
That will be very good. (m)

Oh, for sure! (w)

We are going to watch television this evening. (man)

Oh that will be very good. | am going to get ready to go home, good bye. (w)

Hi Mom what are you doing? (daughter or son)
Hi | am cooking and what are you doing (mother)

| am also cooking or | am cooking too.

What are you doing? (w)
| am cooking! Are you hungry? (m)

| am very hungry (w)

Centre circle “What are you doing”
Top circle clock wise: | am singing, | am running, | am reading, | am
writing, | am walking, | am dancing.
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