$egaté tot® jetaje

[ will honor my family by living my language

By

Gail Blaney
B.ED., University of Victoria, 2010

A Project Submitted in Partial Fulfillment of the Requirements for the Degree of
MASTER OF EDUCATION

in the Faculty of Humanities, Department of Linguistics

and Faculty of Education, Indigenous Education

© Gail Blaney, 2015 University of Victoria

All rights reserved. This thesis may not be reproduced in whole or in part, by photocopy or
other means, without the permission of the author.



Supervisory Committee

Segaté tot® jetaje

[ will honor my family by living my Language

By

Gail Blaney
B.Ed., University of Victoria, 2010

Supervisor

Dr. Suzanne Urbanczyk, Associate Professor, Department of Linguistics

Committee Member

Dr. Peter Jacobs, Assistant Professor, Department of Linguistics

Outside Member
Dr. Leslie Saxon, Department of Linguistics



Abstract

This project is about bringing language back in to the home. Through intensive
research on language learning, this project explores the idea of incorporating language
immersion techniques within a group setting. In my research, I chose to do family
immersion, with an emphasis on the term ‘family’ as inclusive of all who are close members
of my family. The focus for this project was on change (language learning) within a given
setting (home). My goal for this project was to increase my speaking ability to include full
sentences and phrases that I could use on a daily basis with family and friends, all those
who cross my path on a regular basis. For the purposes of this project, I chose to host a

series of eight Family Immersion Plan (FIP) sessions.
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Chapter One:

Introduction

You don’t know what you are missing until it is gone. A generation mourns for what
was. There is a constant ache in the heart and soul for that which is missed. And then, that
generation of mourners is gone. A new generation is confused as to why it mattered so

much.

They move on and live life.

But then, there are those few who seek the answer. Those few who still feel the remnants of
that aching feeling deep within their soul; those who want to fill that missing part, that hole

deep within ones self. What is it that is missing? Why do I feel such despair?

xayitatanan - The Center of one’s being.

I search.

My search leads to language and culture. The road begins with a culture that is not my own.
Some of our rich neighbors are willing to share. We sing and dance their songs and feel
good. Some neighbors change their mind and decide that they do not want to share. We

sing and dance their songs and are shamed.

Maybe passion is not enough. Maybe passion mixed with drive and enthusiasm is not

enough. [ venture out onto a new road, that of language immersion.



Background

[ am Ciya from the fatamwn Nation. My English name is Gail Blaney. I am a wife, aunt,
mother and grandmother. My children are Erik, 32 years, Sosan, 26 years and Drew, 21
years. My grandchildren are Miyo, 9 years, Sofia, 5 years, Menat'they, 4 years, Mekwan and
Leo, both1 year old. My husband is Darin Blaney. My mother is Mabel Galligos. She crossed
to the spirit world 7 years ago. [ am the eldest of 3 children. My twin siblings are 7 years
younger than I. It is my family that I draw strength from. Erik is well versed in place names,
archeology, traditional land based activities, water and land safety, canoe skippering and
traditional song and dance. Sosan completed the master-apprentice language immersion
program through First Peoples Cultural Heritage Foundation with our great aunt Elsie Paul.
She is a master weaver and a gifted artist. She is completing her Masters degree, focusing
her project on Revitalizing Indigenous Languages through the University of Victoria. She
teaches language and culture to the young children in our community. My youngest son
Drew is a catcher of songs and a well-versed singer, songwriter and researcher of our
traditional stories, places and history. He has begun the process of using language and song
in a performance-based story using traditional Sliammon stories. He has a gift for
remembering and speaking ?ayajubam (our language). All of my children are passionate
about learning and teaching fatamuwn ta?ow (Sliammon teachings). My husband grew up
with two fluent parent speakers and is passionate about language revitalization. He speaks
some fayajufam but lacks confidence with his ability to speak. He speaks to the
grandchildren in fayajufam often but only when there are no other adult speakers in the
room. [ am an elementary school teacher, thus, teaching and creating lessons around each

activity set for the immersion sessions is my strength. [ am also trained in the International



Phonetic Alphabet writing system (IPA) for ?ayajufam. The IPA is a writing system that
uses one symbol (alphabet letter) for one sound (phoneme). It is “a system for transcribing
the sounds of speech...independent of any particular language and [is] applicable to all

languages.” Retrieved from http://www.omniglot.com/writing/ipa.htm

I did not grow up speaking ?ayajufom. I was raised in a one-parent home. Although
my mother was a fluent speaker, she chose not to speak to her children in ?ayajubom. She
was under the mind set that if her children were going to fare well in this society, English
was the way to go. She attended residential school and was one of many who were
chastised and punished for speaking their mother tongue. Thus, she chose not to bring
tayajubom into her home. [ was fortunate enough though to hear her speak in our mother
tongue to her sisters, mother and aunties. She and my aunts, Aunt Bessie in particular
spoke daily on the telephone in ?ayajufam. I recall listening to the beautiful singsong of her
voice as it lifted and flowed naturally around those intricate sounds that form ?ayajufam. It
seemed she was always happy and smiling throughout those private conversations. Private,
even though she was surrounded by her three children. Private because we did not have a
clue as to what she was saying. [ look back on those days and wonder why I did not insist
she teach me the words. I enjoyed watching and hearing it. Why was I not interested in
learning what was being said? Why is it that as an adult, | am not only interested but yearn
for the day when I can speak ?ayaju@am. So much so, that I have dedicated many years in
my attempt to learn and speak 7ayajufam.

This project is about bringing language back in to the home. Our school district has
been teaching ?ayajufom for 23 years in the public school system. I taught ?ayajufom in

middle school for eight of those years. Although I was not a fluent speaker, I had learned
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how to write using the International Phonetic Alphabet (IPA) for ?ayajufam and could
pronounce words close to accuracy if it was written in IPA. In those years, I learned and
taught vocabulary in the hundreds. I learned a lot over those years but I did not learn how
to speak even simple conversation in 7ayajufam. This puzzled me as I took my learning
seriously. How is it that I could know hundreds of words but still not understand how to
string those words together to form a conversation? Upon research for this project,
decided that immersion was the way to go if | wanted to speak beyond baby talk in
tayajubom; that is, using single ?ayaju®am words interspersed with English. My goal for
this project was to increase my speaking ability to include full sentences and phrases that I
could use on a daily basis with family and friends, all those who cross my path on a regular
basis. For the purposes of this project, I chose to host a series of eight Family Immersion

Plan (FIP) sessions.

Overview of the Chapters

In this chapter, I introduced myself to the reader. I let the reader know why |
decided to venture on to this road of language immersion. The term xayita?anan, the center
of one’s being was used to describe how passionate I am about language revitalization
efforts, specifically ?ayajufam. Chapter two discusses previous research on family
immersion plans outlined in Leanne Hinton’s Bringing our Languages Home (2013).
Chapter three highlights why I chose to research language revitalization. Chapter four

discusses the methodology and why I chose those methods for this project. Chapter five is
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titled ‘The Plan’. It provides an in-depth look at what I did for the project including:
projected outcomes, the recruitment process, the participants, procedure for designing the
weekly sessions, the unfolding of the planned sessions, the idea of incorporating the circle
in to each session and then a brief outline of the Family Immersion Plan Lessons (FIP)
themselves. Chapter six discusses the findings of the project and the problems I came
across with technology. Chapter seven concludes the paper with suggestions on how I plan
on keeping the momentum going and what I plan on doing to ensure ?ayajufam remains a

living language in the homes of the fatamwn people.
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Chapter Two:
Family Immersion

Bringing our Languages Home by Leanne Hinton stirred up feelings of hope as I have
been struggling for 20 years to learn ?ayajufom. Throughout those years, | memorized
vocabulary and word lists in the hundreds and taught my students in the same way. In the
beginning, this was a rewarding experience as | had not grown up speaking my mother
tongue. All that I knew was new knowledge and I was eager to pass it on. My frustration
now lies in the fact that I am not a speaker. People in my community who I deem to be
fluent 2ayajuboam speakers do not know many of the ?ayajubom vocabulary that I know.
They can carry on a conversation but lack certain vocabulary that is not used in the context
of which they live on a daily basis. It is my assumption that if [ can bring myself to a point
where I can speak in full sentences, beyond ‘baby talk’, then it will be a good bridging point
to access the ?ayajubom that I have stored in my lexicon and the speech will begin to flow.
Hinton (2013) describes the efforts of families around the globe who have been successful
in their attempts at family immersion. My view on family immersion is the inclusion of
family members who would like to participate in coming together to speak their mother
tongue. The plan will look different for all families depending on the ages of the
participants and the stages of language fluency of those who come. For the purposes of my
project, I was drawn to one family immersion plan in particular, that of the Hernandez
family.

Just like ‘Aunt Betty’ of the Hernandez family, I had applied for the master-
apprentice grant through the First Peoples Foundation. Both Aunt Betty and [ were refused

because we wanted to include our families in our learning journey. It made sense to me
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that as I learn to speak ?ayajufom, it would be useful to have someone to speak with,
particularly, someone with whom [ would have day-to-day contact and who shares the
same passion for language revitalization that I do. The rejection of the proposal for Aunt
Betty led to the pilot of a family immersion plan. My goal was to use Aunt Betty’s plan to
create one that would work for me. Rawnda Abraham states in her article Nim-bii-go-nini
Ojibway Language Revitalization Strategy: Families Learning our Language at Home that
“...simply knowing the language is enough to give our children what they need to become
fulfilled in knowing who they are. [ am beginning to think that the fulfillment that
Indigenous academics have mentioned is about the process of learning, that it is more
about the journey than the actual getting there. How we revitalize our language is
..important...” (p.5). It was my hope that this family immersion journey would fill the
aching void, the center of my very being, xayitay¢, as I learned to communicate in

tayajubom.
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Chapter Three:
Goals

The goal of the family immersion plan project was to answer the following questions;

1. When you do not have fluent speakers in your immediate family, how can you create a
multi-generational family language immersion plan that works?

2. How can I incorporate language immersion in to a busy family structure?

3. How can I advance my speaking ability beyond vocabulary to a point where I can
converse in fayajufom?

As I sought to answer the above questions, [ kept in mind that in order to stay true
to my tatow (traditional teachings), I had to incorporate reciprocal community
relationships into this project. I did this by gifting all participants with all of the materials
created for this project. The themes for all materials created evolved from the interests of
the participants. It is they who informed me as to what they wanted to work on each week.
Because each family lives their lives in their own way, with varying interests, hobbies,
family make-up etc., it was important to create opportunities to speak the language of the
home and place of the participants involved. I also paid close attention to what was needed
to stay in the target language, that of ayajubam throughout the immersion sessions. As the
activity sets were formed, it was vitally important to keep in mind that the goal is to have
participants use the language they learn each week in their homes thus, creating
opportunities to speak and share with family and community members who were not able

to attend the sessions.
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Why I chose language Revitalization

fatamn has very few fluent speakers left. By fluent speakers, I refer to those that
were raised speaking ?ayajufam as their first language. They think in ?2ayajubom first. The
few fluent speakers we have left are now in their late seventies and eighties. One such elder
voiced her concern in one of our circle sessions, “We are losing our fluent speakers. Where
will the young people go soon?” In a later session, she spoke of hope. “I am hopeful because
[ can see that more people are interested”. It is my opinion that my generation have given
up the fight too soon. Throughout my years I have listened to many stories from many
elders who are now passed in to the spirit world. I heard the stories of the fight to keep the
language alive. I heard of the secrecy, the underground ceremonies and speech. I heard of
the punishments, the ridicule and the shame. We must remember the struggle to keep our

languages alive and continue the fight. Hinton quotes Theodore Peters by saying,

In our language we will remember who we are, where we come from,
and where we are going. Our creator told us, “When you come back to
the Skyworld, make sure you speak the language I gave you...If you don’t

have these things then you will really have “problems along the way.” (P.252).

In planning for this project, it was my hope that our family language immersion plan
would include the unique interests of all participants involved. Community members would
benefit by hearing the language that was learned. They would be enticed to speak
?ayajuBom as they would be addressed in 7ayajuBom wherever and whenever possible by

the participants involved.
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Chapter Four:
Method

And Eagle says to qayy (Mink), “Well at least you can make noise or holler the way I do, or
sing.” That beautiful sound eagle makes when they’re up in the nest. So he makes that
attempt. Every time the Eagle would make that beautiful sound, [you] can hear it for miles.
And she would go, “kaneeeeek!” and qayy would go. “kaneeeeek!” Oh! He was happy to do that.
So it didn’t sound as good as Eagle, but he was making an attempt. And every time the Eagle
would make that beautiful sound, she would lean over the nest, bent forward. And qayy was
doing that. He would lean over. Then he leaned over a little too far, and again, he fell, fell out
of that nest, ended up on the ground. (Paul, 2014, p.178)

Methodology

First and foremost, before, during and after the research is done and the paper is
written, and even as I prepare to receive the degree that allows me to stamp M.Ed. after my
name, [ must follow the tatow of my people. Ta?ow is the traditional teachings and
protocols of the fatamn people. As a fatamwn woman, it is important that [ pay heed to not
only whom I am doing this for but why. What kind of message am I willing to encapsulate of
the importance in maintaining our tatfow? One way is to situate myself and those around
me by beginning each language immersion session with prayer and thanks. [ must
remember that [ am but one link in the chain of knowledge and understanding that comes
from paying close attention to ones self and those around me. In order for proper
transmission of the teachings that are being offered up by all who participate in the
language immersion sessions, one must clear the mind and the heart of the negative
energies that are accrued on a daily basis. Our ta?ow tells us that meaningful prayer opens

us up to that which is offered in a good way.
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In her book Indigenous Research Methodologies, Chilisa (2012) writes that
Transformative Participatory Action research “combines an emphasis on participants as
co-researchers with an emphasis on personal and social transformation” (p.235). In my
research, I chose to do family immersion, with an emphasis on the term ‘family’ as inclusive
of all who are close members of my family. Although my hope was to personally gain
language skills through immersion, I could not bring myself to exclude all those that I wish
to communicate with on a daily basis. My je?aje (family) were the driving forces behind the
content of the language immersion sets. My focus was on change (language learning) within
a given setting (home) as I created the language sets that were outlined by the participants
in the family immersion plan. Cahill cites Tore and Fine by saying that “Participatory
Research starts with ‘the understanding that people - especially those who have
experienced historical oppression - hold deep knowledge about their lives and
experiences, and should help shape the questions [and] frame the interpretations’ of
research” (Torre and Fine, 2006, 458). (cited in Cahill et al., 2007, p. 309). She also states
that, “the researched use the research to take action and make changes within their
community (political, social, economic)” (p.235). This made complete sense to me as |
pondered the idea of language, my language, as holding the key to understanding my whole
self. It has been said by many elders that I have crossed paths with, fluent speakers of
indigenous languages across British Columbia, that once stories and teachings are
translated to English, much of the meaning is lost in the translation. Who am I doing this
for? We circle back to tatow. My community is my je?a?je (family). My mox"aju (belly
button) is planted deep within this land, as are all of my ancestors’ mox*"aju from time

immemorial. This is what keeps me grounded. This is what directs me to this path. I do this
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for my jeta?je (family). All that I do is for my je?a?je. Chilisa highlights the “Importance of
researchers taking on the roles of Indigenous methodologies seriously” (p.295).

In her book Decolonizing Methodologies: Research and Indigenous Peoples,

Linda Tuhiwai Smith (1999) discusses insider research. Smith states, “Insider research has
to be as ethical and respectful, as reflexive and critical... It also needs to be humble. It needs
to be humble because the researcher belongs to the community as a member with a
different set of roles and relationships, status and position. (p. 138). As an insider, [ went
about my research keeping this in mind. I was cognizant of what my role was at any given
time throughout the project. I practiced being humble by listening more than speaking in
order for the participants to maintain equal status throughout the language immersion
sessions.

In chapter ten of her book Indigenous Research Methodologies, Chilisa looks at the
ways in which the reality of the researched, that of the ‘Other’ is not what counts according
to Euro-centric research methodology. Even in cases where collaboration between the 1st
world researcher and the 34 world researcher were established, the Euro-Western
researcher was considered to be the ‘all knowing” and the 3rd world researcher was
considered to be the one who would be ‘the empty vessel that would be filled” with the
preconceived knowledge of the 15t world researcher. In our language revitalization efforts
within our own communities, we must ensure that we are not imposing our own values,
beliefs and agendas within our research methodologies. We must open ourselves up to
hearing and valuing what is being said by all of the participants, even if it clearly does not
resemble our own belief systems. Chilisa points out that each of the binary opposites of

self/other, colonizer/colonized, are looking at the same issue through different lenses, thus,
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the competing knowledge systems do not come together. The researcher fails to pay
attention to whose reality counts.

In her dissertation Standing on the Edge of Yesterday: A Dilemma of Oral Knowledge
Survival in a West Coast Family, Allis Pakki Chipps-Sawyer (1981) quotes Weber-Pillwax’s
article in the Canadian Journal of Native Education, What is Indigenous research? "Today
we recognize that Indigenous research holds the capacity to break the silence and bring
forth the powerful songs of long-imprisoned voices using their own language" (Weber-
Pillwax, 2002 p. 174). This statement is a powerful one that carries a strong message for
me as a second -generation residential school survivor. It is time to bring forth our
languages, our teachings, our tatow.

Collaborative community based research is a method that I chose to adopt because
according to Chilisa, this method encompasses partnerships of equals. All member
contributions are valid and all participants provide expertise. This method embodies the
true essence of the idea of circle work. In a circle, all members are equal. There is no
hierarchy. All have a chance to speak and be heard. Collaboration is the key to a successful

session.
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Chapter Five:
The Plan

Projected Outcomes

My initial plan for this project was to develop language lessons (see Appendix 1). All
these language lessons from the project would be typed and bound for participants and
anyone else considering a family language immersion program of their own. The set of
lessons then could be used, adapted, and/or added to by families who want to create a
language immersion plan for themselves. Audio recordings would also be made to
correspond with the language lessons. Survival language would also be recorded and
distributed to all participants and will be made available for community members. The
intent for this project was to create a group of 7ayajubam speakers within the fatamwn
community, therefore, creating other domains of language use within the community

(daycare, pre-school, playgroups).

Recruitment

“Hello, I will be having people over at my house to practice 2ayaju6am on Sundays at 10 am.
You are welcome to come. I will be hosting 8 sessions and you welcome to come to as many as
you want, it is up to you how many sessions you would like to attend.”

(taken from ethics form created for the University of Victoria for the $egat¢ tot® je?aje
project).

Shawn Wilson'’s, Research is Ceremony, states that ‘research must be done for the
community, by the community, with the community’ (Wilson, 2008). In the chapter on

relational accountability (Chapter 6), Wilson recounts a conversation he had with Peter
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where Peter says, “ ...community relationship with research for Aboriginal people is
fundamentally key, a fundamental necessity, the community needs to know, needs to lead
its own research.” (Wilson, 2008, p.108). I found this to be true, as I had spent the last
twenty years forming that relationship with my community. [ had developed a trust as |
had demonstrated my mantra that all that I learn must be passed on for others to learn

from as well.

As I began the process of letting people know about the project I was about to
undertake, [ was pleasantly surprised at how many people acknowledged interest. |
quickly realized that my home was not big enough to comfortably house all of the
participants. [ booked the culture lodge, which is much roomier and already has a certain
ambiance that set the stage for the important cultural work that was about to take place.
Because I was setting out to ‘live my language’ I mentioned the project to those whose

paths I crossed most often. After all, it would be these people that I would be speaking to.

Participants

Many studies have been done on the effect of inter-generational learning and the
importance of pulling the ages together to create meaningful places of teaching and
learning for all involved. In the article, “From Generation to Generation: Survival and
Maintenance of Canada’s Aboriginal Languages, within Families, Communities and Cities”,
Norris states, “a language is endangered if it is not learned by at least 30% of the children
in the community...” and that “It is with the young ones that our future rests.” She also
states that “intergenerational transmission is essential for...revitalization of endangered

languages.” (Norris, 2004. P.2). These statements reinforce my belief that it is vital that we
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re-connect our children and youth with the adults and elders in our communities. If our
children do not learn, then it means that they have not been taught. In 7ayajufom the words
teaching and learning are synonymous. One does not and cannot happen without the

other.

There were 27 participants of varying ages that came to one or more sessions. There
were nine participants who attended most of the sessions (7 or more). There were 4 fluent
speaker participants and 5 semi-fluent speakers. By semi-fluent,  mean those speakers that
came and shared that they did speak some ?ayajufam but have forgotten or do not know
some components of the language. The rest of the group varied from beginner speakers to
those who have been attempting to learn ?ayajufom for an undetermined amount of time.
Parents and grandparents brought their children who roamed in and out of the sessions

freely.

Procedure

In her paper, Tribal Journeys: An Integrated Voice Approach Towards Transformative
Learning (2003), Suarez quotes Battiste’s Indigenous knowledge and pedagogy in
Indigenous education literature review with recommendations, “In terms of Indigenous
approaches, there are thousands of years of knowledge not contained in published books
but rather in oral and symbolic form passed on to new generations through “modelling,

nn

practice and animation”” (Suarez, 2003, p. 35). Growing up with a traditionalist mother, I
lived and learned in this way. [ know she would laugh and humble herself by saying she

was not a traditionalist. That act alone would confirm that, yes she was a traditionalist. I

learned by watching and then doing, thus, she modeled and I practiced. If I got it wrong, she
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would re-model using more animation, [ would practice again and again until I got it. An
elder in my community of Sliammon, Elsie Paul recapitulates the same philosophy in her
book Written as I Remember it. She states that, “...it wasn’t just the legends or the stories. It
was by watchin’- watchin’ your Elders, your grandparents, the adults in what they did. How
they lived, how they gathered, how they fished... You learned by watchin’.” (P.151).

The Family Immersion Plan sessions were planned with the above philosophy in
mind. The sessions started with an opening prayer, a blessing to get us grounded in a good
way. [ would begin by reciting one of the prayers that the participants had in front of them.
[ would then ask if there was anyone else who wanted to give it a try. In most cases, all
participants tried, providing plenty of opportunity to practice what was modeled. Each of
the participants required varying degrees of assistance. Some picked up the orthography
with ease and were able to recite the prayer with confidence. Others needed me to go
through it line by line with them until they got it. I found that the latent speakers tended to
read the English translation first and put their own interpretation in. [ was sure to
encourage this as I reminded the group that our goal was to speak. Therefore, if they could
do their own blessing in their own way, this was a good thing. Near the end of the sessions,
one participant could confidently offer the blessing without having to read it.

As well, the immersion sets were designed with the ‘model, practice, animation’
model in mind. After the blessing, each session began with the facilitator (myself)
modeling proper pronunciation of all of the vocabulary and phrases (with support from the
fluent elder speaker). The entire days’ session was typed and given to each participant to
follow. Although I did not expect the participants to ‘parrot’ me or ‘echo’ what I was saying,

[ found that the participants decided on their own that they wanted to practice as they
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were hearing the fayajubam. This gave me an opportunity to speed up or slow down the
process depending on how the participants were feeling about their pronunciation. This
also allowed for much laughter as [ animatedly challenged myself to say difficult phrases
and to make light of the many mistakes [ made along the way.

Suarez (2013) suggests the importance of Cajete’s (1994) description of four basic
concepts to consider in Indigenous teaching and learning. “The first is ...the physical, social,
psychological and spiritual needs of tribal members. ... The second is teaching when a tribal
member is willing to learn in a way that allows for special learning styles ...The third
facilitates deeper levels of learning and understanding; ... intellectual, ritual, psychological
and spiritual teachings. The fourth is... helping tribal members to overcome their self-
generated obstacles to learning.”(Suarez, 2013. P.43). I was deeply moved by the words of
participants who shared how warm and welcome they felt at the family immersion
sessions. As we went around the circle and shared, almost all participants voiced that they
‘appreciated how the sessions were structured’. They voiced that they felt ‘at ease’ and ‘did
not feel judged’. As suggested by Cajete’s article, the blessings addressed the participants
spiritual and psychological need to feel accepted and grounded. The activities and games
addressed the learning styles, as many of the participants voiced that they wanted to play
bingo and have fun. The casual meal time of sharing and practicing ?ayajufam in its natural
form and in context “facilitate[d] deeper levels of learning and understanding”. Finally, the
laughter and ability to have fun learning from our own mistakes helped us to see that it is
indeed okay to make mistakes as this how we learn. It was clear to all of us that if we did
not move beyond the fear of saying things wrong, we would never learn how to say things

right. There were no reprimands, just gentle guidance through constant repetition and
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practice while having fun in the language.

The Unfolding of the Planned Sessions

Each of the sessions was planned according to the recommendations of the
participants involved. That is, they chose the theme of the session and I planned the
sessions’ vocabulary, phrases and activities that would allow us to stay immersed in
tayajuBom for successively longer periods of time each week. The first session was a Table
Setting Activity that I planned following the session described in Leanne Hinton’s Bringing
our Languages Home (P.201). I used this session to demonstrate the immersion technique
that I wanted to employ for the following sessions.

The sessions were divided into three components. The first component began with a
blessing in 7ayajufam. Participants were given a copy of three generic blessings they could
use and/or revise to offer a blessing in any given situation. The remaining part of
component one was spent reviewing the vocabulary and phrases we were going to use in
the immersion part of the session. This was where we practiced seeing and saying the
words and phrases we would need to stay immersed in ?ayajubam. [ wrote on chart paper a
list of survival Language phrases in ?ayajufom taken from the suggested list in the B.C.’s
Master-Apprentice Language Program Handbook (P. 11). The intention for using the
survival phrases was to keep the participants in the target language, that of ?ayajufam
without having to resort to using English. A list of the phrases is provided in appendix 3.
Participants asked questions in English as we reviewed the layout of the days’ session
before moving on to the second component. The second component of each session was

spent on games and activities using the vocabulary and phrases we had practiced. This
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component allowed for constant repetition, as we stayed immersed in ?ayajufam for the
duration of the game and/or activity. The third component was spent sharing a meal. This
was where we used what we learned in context from any and/or all of the sessions during
table talk. We ended each session with a circle (round table discussion) where participants
were asked to share: 1.) What worked? 2.) What did not work? 3) Have you been able to
use what you learned in your home and/or with your family and friends? 4.) What would
you like us to work on for our next session? It was this round table discussion that decided
what I would plan for the next FIP session. One or more fluent speakers attended each of
the sessions. This allowed for immediate feedback on our pronunciation as we practiced
speaking in 7ayajufam.

Once the decision was made as to what our next session would be, [ began the
process of planning what that would look like.

i) Brainstorming: | brainstormed all of the words and phrases I could think of
that would come up in the theme of what I was planning.

ii) Lesson Creation: I created a lesson and at least one activity and/or game

where we could use the language while practicing and learning the
vocabulary and phrases.

iii) Translate on my own: The next step was to translate these to fayajufom. I
began by perusing the stacks of 7ayaju®am notebooks I have from my
previous work on language. [ then looked up the ones I didn’t have on the
First Voices Website.

iv) Review Translations with elder: Next, | went to a fluent elder speaker to
review what I had done and to fill in what I could not find in my notes or on

First Voices.

V) Edit lessons: These rough notes were then edited and typed in to a good copy
to be given out to participants at the next session.
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vi) Recording of the vocabulary and phrases: Once the lessons were done, I met
with the fluent speaker to have all of the vocabulary and phrases recorded. A
copy of the recordings is included with the written lessons. Participants and
all community members who would like a copy of the lessons can hear what
the words and phrases sound like when working with the lessons in their
own homes.

The plans for the eight FIP sessions is again provided in Appendix 1.
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The Circle

“I am because we are”.

Chilisa, (2012, p.278).

) L«

In her book Indigenous Research Methodologies Chilisa shares Dillard’s “perspective

» o«

on relational indigenous methodologies”. “I am because we are” is a term used to
“encourage respect and honoring of all members of the human community” “An [/we
connection...is spiritual and promotes love and harmony”(P.278). One of the philosophies
that Chilisa points out from Dillard’s When the ground is black, the ground is fertile:
Exploring endarkened feminist epistemology and healing methodologies of the spirit is
“seeking reciprocity” (P.278). In my original proposal for the family immersion project, I
kept coming back to the idea of reciprocity. I was questioned as to why I felt the need to
include this in my project. What did [ mean by reciprocity? Although I could feel in my
heart what I meant, [ was having difficulty putting that feeling in to words. According to
Dillard, “Seeking reciprocity refers to a researcher’s intention...to see human beings as
equal. That requires shedding all discrimination and prejudice and removing all boundaries
between the researcher and the researched”. (Chilisa, P.278). It was important to me that |
not be perceived as the ‘all knowing’. Participants were told that I was a learner just as they
were. Even though we were all at different places in our learning journey, we were all
equals and each one of us contributed to each other’s learning. As the weekly sessions were
planned, I was reminded frequently that fatfamwn ta?tow dictates that we remain humble in

all that we do. It became clear to me that the way we speak, our 7ayajufam, and the way we

conduct ourselves on a daily basis go hand in hand. “No, you cannot say that. You cannot be
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boastful”, (Elder speaker, 2015, personal correspondence) was repeated to me several

times before I finally got it and was able to predict ahead of time what could be said and
what could not be said, particularly around discussion of ourselves and family members.
Having an equal and humble relationship with all participants was important to me as it

allowed me to $egat¢ tot® je?aje (honor my family by living my Language).

Family Immersion Plan Lessons

As with any project that we take on in life, once activated, they seem to take on a life
of their own. Such was the case for this project. Even though I took great care to ensure that
the sessions were planned with the utmost detail in mind, the flow of the sessions took on
the energy of the participants who showed up each week. The Family Immersion Plan
sessions outlined in the appendices were planned according to the recommendations made
by the participants with the exception of the first one titled ‘Setting the Table’. Initially, I
had not planned on including games each week. This came about as a suggestion from
people who stated they would like to participate in the project. Upon hearing from many of
the participants that they wanted to play Bingo, I decided to include this in our first session
together. I created bingo cards using images (no words) of the vocabulary and phrases
needed for the ‘setting the table’ activity. The bingo game lightened up the serious mood in
the room as participants had just spent the last hour in heavy concentration as we worked
our way through the ethics forms, the survival language phrases and the vocabulary and
phrases for the first session. The orthography was new to a few of the participants and I
could see that a few of them were feeling overwhelmed with it. As stated above, [ decided

that [ would split the sessions into three sections, slowly increasing the immersion times as
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we increased our fluency in 7ayajubom. The first section would be spent on reviewing the
outline and language needed for each session. The second section would be spent
immersing ourselves in 7ayajuom in incremental periods of time. The third section would
be the sharing of a meal. This last section allowed for a relaxed atmosphere where we could
engage in casual discussion on what just took place. Thoughts and opinions were shared
and participants used this as a means to further practice what was just learned in context.
Participants voiced that the survival language phrase list (appendix 3) was too long.
Almost all agreed that they were struggling to find which phrase to use to stay in
tayajubom. Many of the participants were new to the language and to the orthography thus
they were having difficulty reading and saying the phrases listed. I decided to shorten the
list, asking participants to choose which phrases they found to be most useful. I listed these

and re-wrote them for our next set of sessions. We decided to use:

Wiga payet Can you repeat that

x"Vac 1ajuOmeOen [ don’t understand
tetenacx” How do you say ?
netyewc [ forget

éega(—) ga Help



Chapter Six:
Findings

As I worked through the immersion sets with the fluent elder speaker, I found that
much of what I perceived as being a workable pattern set in English did not fit well with

tayajuBom. As a past teacher of the language who is not a fluent speaker, I found myself
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constantly seeking out patterns so that I could carry out sentence structure in a simple and

meaningful way. In order to alleviate stress and address time constraints, I took the

recommendations of the group for the following weeks session and planned it out before
going to the elder for confirmation and assistance. She would patiently say, “well? I guess
you could say that but normally, you wouldn’t” or, in some cases, “no, you can’t say that”.
An example of this was when we were working on simple conversation using people and
descriptive vocabulary. We were describing people using some nice and some not so nice

descriptive words. In my examples, I had written in ?ayajufam ‘My child is beautiful’. The

elder said this was a form of boasting. You would never say that about your own child. You

could say that his or her child was beautiful but you would never boast about yourself or
your own family. So, in this case, even though the pattern of the language fit, cultural
norms dictated that this would never be said in 7ayajubom. Throughout these planning
sessions, | would ask, “would you say that in normal conversation?” If the answer was “no
the sentence was removed from the plan. The intent for the sessions was to increase my
speaking ability. Practicing something that I would not transfer to speaking did not make

sense. Suarez supports this by stating,

“Indigenous knowledge cannot be separated from the band, community or

”
)
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individuals who use it routinely... because it is a part of them and is unidentifiable
except in a personal context (Battiste & Henderson, 2000). Thus, discussing
knowledge out of context can be viewed as insulting and insensitive to the people

who hold it.” (2003, p.48).

The circle method was used to ensure that all members in the project had an
opportunity to share, advise and contribute to the sessions. We went around the circle to
begin each session with prayer. We ended each session with a circle where participants
were asked what worked, what did not work, and what they would like to work on for the
next session. I also asked if participants were able to use what was previously learned in
their homes and with their families. Ideas and comments shared from participants are
listed in appendix 13. One of the participants was eager to share a scrapbook that she
made using the images created for each session. She used the images to place around her
home and to remind herself to use what she learned each week. Another participant asked
that I put the words and phrases on the image cards so that she could use the ‘flashcard’
method to practice what was learned. Initially, I purposefully did not put the written words
on the cards as I did not want to draw attention to reading and the orthography. The goal
was to speak. But, because [ wanted to address the individual learning styles of all the
participants, I created a set of the cards with the words and phrases written on the back of
the cards. I struggled at first with the idea of having anything written. I noticed that most of
the participants were using the posters as what [ perceived to be a ‘crutch’ to staying in
tayajuBom. I shared my perception in one of the circles at the beginning of the sessions.

Overwhelmingly, all of the participants agreed that they ‘needed’ the written component in
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order to stay in the language. They all felt that in order for them to contribute to the speech,
they would need the reminders of what to say. I was somewhat relieved to hear this as I as
well was struggling with recall. It was at this point that I decided to create a written version
each week that we could rely on to stay in fayajufam as much as possible. Through practice
of the written words and phrases inserted in to scripts for the games and activities, I found
that the participants and I were able to achieve recall of the full phrases more readily. For
example, as | was making bread in the work place my son came in to the kitchen and began
voicing fayajufam for mixing fried bread. This in turn reminded me to voice what I knew,

thus re-enforcing the newly acquired ?ayajufam in context.

Why resort to the written word if speaking is the goal?

I recalled a discussion with a fellow cohort in the Masters in Language Revitalization
program who has spent many years teaching in an immersion type setting. She said she
found that with young children, immersion seemed to be most useful in language learning
but this was not the case with the adult learners. The adult learners seemed to have more
success once they had received some background information on the language being
learned. They needed to go through the writing/note taking stage first and then apply those
teachings to the language classes afterward. I found this to be true as the participants
voiced the need to see the words and phrases in order to feel confident enough to attempt
speaking. I found that my confidence grew as well. Although [ was feeling anxious in the

beginning because my well thought out plans were not keeping us 100% in the language, in
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the end [ was more at ease speaking and taking chances to try new sentences as [ had the
opportunity to practice playing in the language. I refer back to the questions I sought to

answer for this project.

My Research Questions

1. When you do not have fluent speakers in your immediate family, how can you create a
multi-generational family language immersion plan that works?

This project extended the idea of ‘family’ to include all of those with whom I have a
close connection to. Thus, five fluent elder speakers came, two of them on a regular basis. |
am very thankful to have had them assist us with knowledge they shared with patience,
integrity and love. I am truly blessed to have them in my family circle. As well, the creation
of an open and welcome environment allowed parents and grandparents to feel
comfortable bringing their little ones. The children looked forward as well to socializing
with each other and brought with them laughter, fun and insight. They wandered in and out
at their leisure and joined in when they felt like doing so. They particularly enjoyed playing
the games. A three year old in the group impressed us all with his language skills as he
listened to his mother translate his chosen cards and interpret them for him. At first, he
was shy and quiet as he said the phrases out loud. As the adults in the room smiled, gasped
with surprised pleasure and offered encouraging words, his voice grew confident and loud.
He wore his confidence on his face with a big smile each time it was his turn to speak. To
me this is intergenerational learning at its best, knowledge transferred from fluent elder

speaker, to mother to child.
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2. How can I incorporate language immersion in to a busy family structure?

[t was my assumption that because my husband is retired, that he would attend the
most sessions. I further assumed that it would be difficult for my children, who work, have
young children and who live busy lives to attend the sessions. I assumed wrong. My
husband was one of the few participants who came twice. My children attended all and
mostly all of the sessions each week. It is hard to predict how the sessions will go. We can
only plan and hope for the best. It is important for those who lead busy lives to be
consistent with the time and routine. The participants knew exactly where, what time, and
the dates that each of the sessions would be held. This allowed them to plan ahead and

make room in their schedules to attend.

3. How can I advance my speaking ability beyond vocabulary to a point where I can
converse in fayajufam?

Practice, repeat, practice, repeat, practice, repeat was one of my mantras throughout
the sessions. The sessions were planned with scaffolding in mind. As per the on-line
Glossary of Education Reform “in education, scaffolding refers to a variety of instructional
techniques used to move students progressively toward stronger understanding and,
ultimately, greater independence in the learning process.

(http://edglossary.org/scaffolding/. Retrieved April 1, 2015). That is, [ wanted to ensure

that what we practiced the week before would be included in the following weeks session.

In this way, we would be able to achieve success staying in 7ayajufom for increased
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amounts of time each week. It worked, albeit scripted language to begin with. We were able
to stay immersed in ?ayajufam for the most part all throughout the games and activities.
There was carry over to the dining table where phrases that fit were used, intermingled
with English where recall was a problem. I feel that yes, | am much more at ease speaking
in full sentences. A part of this is the new mindset that making mistakes is okay. I am no
longer ashamed to make mistakes. I try and open myself up to being corrected in a good

way.

Technology Problems

In my work with language recordings, | had learned how to use the audacity
software to record and edit sound recordings on my computer. Originally, the plan was to
provide a recorded copy of all 7ayajubam used at each session for participants to practice
throughout the week. I attempted by recording all of the words and phrases from session
one after purchasing a digital recorder. I quickly discovered that I did not purchase the
proper recorder to hook up to my computer for uploads of the recordings. Once I
purchased the proper recorder I learned that my computer is too old to complement the
audacity program needed to edit the recordings. Luckily, [ was able to borrow a newer
computer with audacity already installed. By the time I had the technology in place to do
the recordings, we were already half way through the sessions. I decided at this point to

save the recordings for the end of the sessions.
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Chapter Seven:
Conclusion

“Sul-hween Elders remember that the teachers of Snuw’uyulh were
their parents, uncles, grandparents and great grandparents, who, in turn,
learned it from their parents, uncles, grandparents and great grandparents,
and so on. Thus, the intergenerational transmission of Snuw’uyulh lives in

the family” (Suarez, 2003, p.51).

The word family, as it pertains to this study, refers to all those who I come in to close
contact on a regular basis. In 7ayajufam, we have 7ams jeje, 7oms ?ay1s and 7oms gomgam.
Translated, these words mean our relative (?oms jej€), our cousin (?oms ?ay1s), our family
(?ams gamgam). Throughout the language immersion sessions, these words came up often
and were used interchangeably by the elder speakers. For example, when referring to a
cousin, all three of the words were used. As well, when referring to a friend, gemgam was
used often in lieu of qast, our word for friend. I recall a past elder telling me that those close
family members who we spend a lot of time with are considered family, thus, the word
gomgam is more appropriate to use as it highlights the close relationship you have with

that person.

Abraham quotes Joshua Fishman by stating:

The most important relationship between language and culture...is that most
of the culture is expressed in the language. Take language away from the

culture and you take away its greetings, its curses, its praises, its laws, its
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literature, its songs, riddles, proverbs, and prayers. The culture could not be
expressed and handled in any other way. You are losing all those things that
essentially are the way of life, the way of thought, the way of valuing the land

upon which you live and the human reality that you're talking about (P.11).

tayajubom when spoken by fluent speakers carries with it our own unique worldview. It is
difficult to directly translate words and phrases taken from English. When working with
fluent speakers on translation, they often ask, “Do you mean this? Or do you mean that?” Or
they say, “you could say it like this” or, “I suppose you could say it like that”. [ have even
heard, “That’s good enough. Just go with that”. I realize that I could likely never become
100% fluent in ?ayajuBam. I will never stop mourning this fact, but I will never stop
attempting to gain back as much I can, not just for my own need to feel whole but for my
family and community as well. In his book Reversing language shift: Theoretical and
empirical foundations of assistance to threatened languages Fishman states that “... the
relationship between language and culture are part of any culture itself and they are
culturally transmitted from one generation to the next. (Fishman, 1991, p.15). As an elder
stated in one of our circles, “I am hopeful because I can see that more people are
interested”. It was inspiring to me as well to see how many people gave of their time and
showed up each week to practice ?ayajufom. Not only did they show up, they used the
newly acquired language outside of the sessions. As per my vow to use what [ know, I found
myself speaking ?ayajubam more often in the workplace and with my family, my
grandchildren in particular. Workmates would often watch for physical cues as to what I

was saying and comply (pass me the bowl, over there) or they would outright ask, “What
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does that mean?”
Abraham addresses the need to guide gently those wanting to learn their languages
by quoting Littlebear in a speech he made at the 4th Annual Stabilizing Indigenous

Languages Symposium in Flagstaff, Arizona,

“..we must inform our own elders and our fluent speakers that they must be
more accepting of those people who are just now learning our languages. We
must sensitize our elders and fluent speakers to the needs of potential
speakers of our languages. In many of our tribes, the elders are teachers and
bearers of wisdom. As a result, when they criticize or make fun of a person
trying to speak one of our languages they are taken very seriously, and some
people will not even try to speak the language once they have been criticized

by a respected elder...” (Abraham, 2010. P.13.)

As such I challenge the learners of the language to accept the teachings and not be so
bogged down by the harshness or in some cases, the perceived harshness of an elder
speaker. As it states, “the elders are teachers and bearers of wisdom”. We all learn and
teach in our own way. As one participant in the family immersion plan study stated, “We
are losing our fluent speakers. Where will the young people go soon?” (Appendix 13). We
are fortunate in my community as we still have fluent speakers who grew up speaking
tayajuBom as their first language. There will come a day, as the participant above states,
that soon, we will not have these beautiful elders to go to. It is imperative that if we want to

learn from a fluent speaker, we must do it now.
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From my introduction, I also stated, 'it is my assumption that if I can bring myself to
a point where I can speak in full sentences, beyond ‘baby talk’, then it will be a good
bridging point to access the ?ayajubom that I have stored in my lexicon and the speech will
begin to flow’. I found that the vocabulary that I had spent years learning was useful as it
helped me to eventually ask the right questions of the fluent speaker when attempting to
converse in fayajufam. Although much of the vocabulary transformed with the addition of
mainly suffixes to convert the word to a sentence, the root of the word, that is, the meaning

of the base part of the words assisted me in transitioning to full sentences.

Next Steps: Where do we go from here?

"To become masters in the house of their own land" suggests...the feeling that...Malays have
been robbed of a kind of wealth...".(Azhar, P.764).

[ use the colloquial form of we in this section because if we see language as a form of
socialization then with whom are we to socialize with in 7ayajufom if our family, friends
and community cannot understand and/or respond back to us? In the article Consideration
of Age in L2 Attainment, Hong Qin Zhao and Morgan suggest that when designing a language
program consideration must be given for the different ages of the learners. As adult
learners, we are more in control of what and when we want to learn. Honq Qin Zhao and
Morgan suggest that adults have “two overwhelming advantages” (p.6) when it comes to
learning a second Language (L2A). The first is that we have a large vocabulary bank with

which to draw meaning from. The second is that we have the ability to make grammatical
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generalizations and apply this to our learning”. Although this makes sense, I find that this
advantage can be a hindrance to language learning. My English speaking brain makes
translations from English to ?ayajufam and in doing so, slots things in to compartments
and attaches the English speaking patterns. The problem is, our patterns rarely mimic the
English patterns completely. Our languages are spoken through our unique worldview. It
makes sense that our patterns would not be a perfect fit. Honq Qin Zhao and Morgan
further suggest that children learn through their senses and generally use language to
socialize. A “well instructed immersion” (p.8) program here would make the most sense.
For adolescents, anxiety, risk aversion, intolerance of ambiguity and wanting to do things
the “one right way” (p.9) are a hindrance to learning. Honq Qin Zhao and Morgan suggest a
program that draws the students in and gives them challenges, choice and individual
preferences over the method and style of the teaching. Positive cooperation between the
students and the teachers is highly recommended in order to for the program to work.
(p.9). The adult learner tends to prefer immediate use of the language they are learning. A
deliver and memorize method is not recommended, rather an opportunity to learn usable
language where students can practice in small group situations on topics of mutual
choosing before heading out and applying the learning to life situations is best. The point I
make here is that all ages can learn a second language. The mastery would be dependent on
other influences such as the nature of the input, how the language is taught and the time
committed to learning. As Azhar suggests in the above quote, we have indeed been robbed
of our own wealth and have become silent in our resolve to become masters in our own
land. With the resurgence of language revitalization leaders, teachers, learners,

researchers and scholars there has become a movement to address this.
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Keeping the Momentum Going

In his thesis, Napoleon says, “I would argue that many of the social and political
challenges we face today as nthiyawak are not just due to colonial practices and
institutional racism but result partly from not following our own path; from not collectively
living according to our own laws and principles” (P.113). I agree in the sense that we have
become so busy in our lives. Our priorities have shifted and we fill our days with work and
modern social graces. We forget to make time for the important things in life that define us
as faramin people. We forget to take time to learn, practice and teach our fatamin tatow,
our 7ayajufom. At the final family immersion session for this project I decided to read the
introduction to my paper to the participants because I wanted them to see that [ was
sincere in what I was attempting to do. Tears were shed as the participants shared the
same feelings of loss and determination that I addressed in my paper. It was suggested by
all of the participants that we carry on with this work. They volunteered their homes to
host games and activities. They volunteered to take turns designing activities and games
when it was their turn to host. [ am pleased with the results. We have begun the
transformation toward living according to our own laws and principles as Napoleon

suggests.
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General Recommendations

Here is a set of general recommendations of what I think would be useful for anyone

to try when attempting a family immersion plan of their own.

1)

2)

3)

4)

5)

Make participants comfortable by:

- Letting them make mistakes

- Showing them that you also make mistakes

- Being open ended with the days plan.

- Making changes to the plan if it helps people feel more at ease.

Collaborate with Participants to develop the agenda.

Acknowledge the healing process that is taking place for all.

Play games or other activities that force participants to not overthink their
languaging.

Actively listen with your ears and your eyes. Pay attention to body language and be
willing to stop, take a break or take a step back if people are feeling tired or
frustrated.
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In Closing

How can I walk the talk of our ancestors if don’t understand what they are saying?

This was a legitimate concern of mine. It first occurred to me as [ was planning a
spiritual burning for my late mother. [ was preparing the feast that my mother would host
in the spirit world. [ knew that I could not be the one to conduct the ceremony, as [ am not a
fluent speaker of 7ayajuBom. How would the ancestors know what I was talking about if [
could not say it in a language they understood? I decided to bring my concern to an elder
who assured me that ‘yes, this is a concern but [my] mother and aunts spoke both English
and ?ayajufam. They could translate [my] words to the ancestors who knew little or no
English. This provided some comfort to me but not much. I began thinking of a time when
the hosts of the spiritual feast would not be at that place of understanding both languages.
How could I one day host a feast if I could not understand and translate for the ancestors on
the other side? Although my efforts over the past twenty years did not create fluency and
the understanding of ayajufam in the way that I dreamed it one day would, I remain
hopeful. I will persevere.

If it is not myself, it will be those behind me who will speak with confidence and pride. This
project allowed me to see that there are others who have the same dream, the same
passion to keep ?ayajufam a living and vibrant language.

Some personal goals that have come out of this research for me are simple;
acknowledge, inform, have fun and drink tea! I resolve to acknowledge my weaknesses, my
biases, my strengths and my allies. I resolve to inform any and all who would listen about
the importance, the dire need and the hope of our revitalization efforts. [ resolve to have

fun and let go of the shame when attempting to speak ?ayajubom, even those words that I
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mess up on because I do not yet know them. Lastly, I resolve to take my great aunts up on
their offers to have tea. They have been inviting me for years and I seem to keep finding
things to do that use up my time. It is time that [ slow down and hear the language so that |
can transfer that to learning, speaking and thus, teaching fayajubam to the next generation
who would listen.

For too many years [ have been feeling that ache in my heart and deep down in to
my soul that mourns the fact that I cannot speak ?ayajufom. What hurts even more is the
fact that I cannot protect my children and grandchildren from experiencing that pain.
Nelson Mandela said it best when he said, “If you talk to a man in a language he
understands, that goes to his head. If you talk to him in his own language, that goes to his
heart.” (Babauta, 2012). Iyearn for that feeling and I resolve to do all that I can to ensure

that ?ayajufam lives on in the hearts of the next generation.
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Appendices

Appendix 1

Family Language Immersion Plan Outline

The Family Language Immersion Plan has the following components to it.

1.) Invite family and friends to my home and introduce the family language plan. Review
the consent form and invite interested participants to sign it.

2.) Host weekly (Sunday) 7ayajuBam sessions.

First Session: Goal setting
Outline the language plan and brainstorm activity sets participants are interested in.
Do a demonstration of an activity set using the community based instructional model.
Use the Table setting activity (appendix 2) to model an immersion technique to the
family.
Translate and record an opening prayer in 7ayajuBam and distribute to participants.

3.) Have a theme each Sunday (immersion set) to focus language on. The immersion sets
will be planned according to the interest of the participants.

4.) Make an 8 week calendar of immersion set dates and times to give to participants.

5.) Create posters for vocabulary to hang around the room highlighting anticipated themes,
activity sets and survival language.

6.) Stay in full immersion for 15 - 60 minutes, extending the time in short increments each
week.

7.) Stay in the language when it is gained wherever I happen to be and with whomever |
happen to be with.
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Appendix 2 Weekly Sessions at a Glance

Session I January 11t Setting the Table

Activity / Game: Participants are asked to bring me a
Kitchen utensils and Numbers Bingo

Focus: To attempt staying in 7ayajuBam for at least 10 minutes
To use survival language phrases
To learn 7ayajubam phrases to use as you set the table for family meals

Session2  January 18t In the Kitchen: Wants and Needs - Making Bannock

Activity / Game:

» o«

a) Round table: “My name is . “I am going to make breakfast / lunch /dinner. I
need...” “What do you need__?"

b) Make bannock using 7ayajubam words and phrases

Focus: To attempt staying in fayajuBam for at least 15 minutes
To introduce 3 generic blessings to start each session
To re-enforce using the utensil names learned previously in full sentences.
To add food items and food preparation sentences.
Table talk - Share soup & bannock as we practice speaking what we learned.

Session 3 February 8th Introductions

Activity / Game:

a) Individual survey: My name is . My mom is etc.
b) Round Table: Likes and dislikes using verbs
Focus: To attempt staying in fayajuBam for at least 20 minutes

Verbs: Conversation with “I like...”, “I don’t like...”, “I really like...”, “I really don’t
like...”
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Session 4 February 15t Getting to Know You

Activity / Game:

a) Interview your partner: What is your name? What is your mom’s name?
b) Flashcard sentences: People and descriptive words in 7ayajuBoam.

Focus: To attempt staying in fayajuBam for at least 30 minutes
To introduce themselves, family members and where they come from to others.
To describe family members
Numbers / Counting People

Session 5 February 22nd Questioning: What are you doing? /Are you ?

Activity / Game: Charades

Focus: To attempt staying in 7ayajuBoam for at least 40 minutes
Using “l am...” “
Present tense / future tense sentences: “ [ am going...
Verbs: Conversation with ‘I am...

You are...” in sentences with feeling vocabulary

» o« » «

[am...” “Are you going...”

Heis....”

» « » o«

My mom is...” “She is...

Session 6  March 8th Who is it? / Gossip

Activity / Game(s):
a) 20 questions. Partners ask questions that give clues as to who is on the
card that the facilitator pulled from the pile.

b) Flashcard sentences - using descriptive vocabulary and people vocabulary

» o« » o«

Focus: Make sentences using, “he is...”, “that person over there is...”,
(Mom)is...”, My (Mom)was ..., Their (Mom)is...".

[am...”, “My

Activity / Game: Vocabulary List A - Personality Traits
Vocabulary List B - Physical Descriptives

Focus: To attempt staying in 7ayajuBam for at least 45 minutes



Session7  March 13t We will make soup

Activity / Game:
a) Hands on - Wash, peel, cut, mix, stir (make soup in ?ayajuBom)
b) Pictionary

Focus: Introduce food words and phrases to add to previous kitchen vocabulary and
phrases

Session 8 March 15th Review

Activity / Game: Hot Seat - review game

Focus: To use phrases and vocabulary covered in sessions one to seven.
Circle: To discuss over-all feelings of what worked, what did not work in the
sessions.
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Appendix 3

Survival Languages - Phrases

Wiga payet
hahayscx" ga
x"ac 1ajuOmeOen
tom tele

nama

tetenacx”

tom k" nans
tatom tita
tatom¢

tatomcx™

tom saga x"ot® ye?0ot
tom momsga
payet ga
netyewc

Cegal ga

aytatju@omscx™ Titt
ay?atju@omcx™ itt
q“aq“0am ga

ta tom ga ta natmos

tom te?e

Can you repeat that

Could you say it more slowly?
[ don’t understand

What is this? What are those?
Am I correct? Am I right?
How do you say ?
What is the name for

What is s/he doing?

What am [ doing?

What are you doing?

What should I do next?

What does it look like?

Say it again

[ forget

Help

b) Phrases to keep you in the language

Speak to me in our language

Say it in our language

Tell me a story. Tell me about an event.

What is happening in this picture?

What is happening here? (point to picture/object)
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Appendix 4

Family Language Plan - Participant Prayer

To0k" Setegos Toms man Oh Creator
¢etehaOgst tin t°okY Thank you for this day

¢etehaOest qat®?atomotax" hega jetaje
Thank you for this gathering of friends and family

gaye0ec ga Cigot tomotay™ May the creator guide us in a good
way
timot with thanks

Family Immersion Plan - Prayer

To0k" Setegos Toms man Oh Creator

¢etehaOgst tin t°okY We thank you for this day
tab q“ol qafetomoiax“’ We thank you for gathering us
together

gaye0est KYok"“atomotawx" ceCega tomodax™ Wwe ask you to help us
7i? q“olsom 7e?eyjemet K oms yeye0ot so that all will go well

haZik“oms tiwSomsx" Cicuy qayemx" k"oms q“aytan
We want our children and our people to learn our language

hegams q*ol qate tin t®ok" That is why we are gathered here
today
gaye0est kY ok"Yatomotax" We ask you to guide us (help us)

tik“a nams so be it / thatis all



sosohoOot Prayer to the Four Winds

ceCe hast ta qa:jek"i, Aasomatas tums tataw
to the morning sunlight, power of knowledge

xana@¢x™ XAasom q¥ayegon ninije kVat® tiwsem
Give me the strength to learn

éeée hoast ta pu?om Aasomatas tums q“ayegon
To the wind, power of life

Aasoms kK“oms tataws Tams CiCuy
Keep our children strong

ceCe hast 7ams hehew, Zasams koms y“ayx"a
To our ancestors, power of the spirit world

Aasomatas 7oams na qaymuiy*'anan
Keep our life circle strong

¢eée hast 7oms AayAayxay, Aasoms K" tatows
To our elders, power of wisdom

K"ok%atcx" Toms goamqgam ?i? k" oms jetaje
Teach us to respect all our relations and everyone around us



Appendix 5

Family Immersion Plan
Session 1
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Meal Time Conversation: Setting the Table (adapted from Aunt Betty’s lesson in Hintons’

Bringing our languages home).

Materials Needed:

Container of dishes - 10 each: plates, saucers, cups

Cutlery: 10 each: tablespoons, teaspoons, table knives, steak knives

Traditional wooden spoon

Salt & pepper shakers

Bingo cards: pictures of words listed below on Bingo cards. Mix up the images by adding

different numbers of items on the card. le; 3 forks, 2 spoons, 4 cups etc.

Vocabulary - Setting the Table

k"ait Plate

k"asto cup
napnactan saucer
Aapam k%ait bowl
XEXCEMEN fork
talt®eq™ table knife
Citgamen kitchen knife
Phrases

1. xona0 go ta

2.x9na0 go sata

3.x9na0 go ta hega
4. napiscx" ta napamen

5. todocx"™ ta OewOeyton

6. mgisx" hojot BewOeyton
7. ti:mot

8. mgisx” x"eyk

9. mgisx" k"a na?at

10. éumsam x"eyk

és?gay traditional wooden spoon
pepun teaspoon
tiy pun tablespoon
panpun many spoons
napamen container
Zatom salt
pap9 pepper
Give me the

Give me two
Givemethe__ _and ____
Put it in the container

Put it on the table

You set the table

That is good

It's your turn

Now you do it

[ will take a turn / I'll do it
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11. q¥anacom ga (You all) Sit down
12. $tk"i hoy We are done
13. $tk"i hojuBen We are done eating

k"1Som - Numbers

1. pata 5. BiyeCis 9. thgix™
2.sata 6. toxom 10. 7opan
3. telas 7.t%és

4. mos 8.tatacts

FIP 1 Pre-activity: Practice saying the numbers before beginning the activity. Depending on
the comfort level of the participants, play an elimination game by doing a round robin count,
eliminating those who hesitate or make a mistake.

FIP 1 Activity:

1. Model: Leave one of each item out of container. Place these items in the container as you
name them.

2. Direct learners to bring the items to you. For example, In Tayajubam say, “Give me the cup.
Give me 2 teaspoons. Give me a knife and a spoon”. If the learner hesitates, assist them by
picking out the correct item(s) while repeating the phrase.

3. Ask the learners to put the items back in to the container after they have brought them to
you.

4. Ask the learners to put the items on the table. Tell them “you set the table: in 7ayajubam.
Then direct them to “put 4 cups on the table” etc until the table is set. Give praise often in
tayajuBom. Ask them to put the salt and pepper on the table as well.

5. Take turns asking learners to put the items back in the bucket, mixing up the amounts and
the items for each learner and then re-setting the table to ensure each learner has had plenty
of practice.

6. Ask all to sit down.

7. End the session by saying. $tk"i hoy“, we are done” .
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Family Immersion Plan

Session 2

In the Kitchen

Cooking Pot
Pot lid
Frying pan
Fork
Tableknife
Cupboard
Water
Stove
Oven
Fridge
Sink

Dish towel
Table
Chair(s)
Breakfast
Lunch
Dinner

In the Kitchen

Pot® xai....

7ot® xaia...

toam k%20 xaAh...

k"uk%awtx"

hanA’ala
k"atanay
¢ike?omen
xexcemen
talt®eq™
ée?agaya
qaye

top
Caxamenaye
¢umamenaye

t®ox¥amomen

t®uvk“amaman

OswOetan

(Buk]Buk*nacton

k"imen
mahyeyiton
nanatmen

Phrases

Sexamt®am ?a k"ums kWimen

¢examt®am ?a kYums mahyeyiton

Sexamt®am ?a k"ums nanatmen

I need (want)...
Do you need (want)...

What do you need....

[ am going to prepare breakfast
[ am going to prepare lunch

[ am going to prepare dinner
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FIP 2 Game In the kitchen
Materials: An image of all the kitchen items from lesson one and two
To begin: Announce to the group
¢examstom 7a koms k¥imen (We are going to prepare breakfast)
1. The first person will announce their name and then choose something that they need to

make their breakfast. They will say it out loud to the group and then ask the next person
what they need. The group finds the image the person chose and places the picture in front

of them.
70t® nan My name is
7at® xai [ will need
Kitchen item Kitchen item
tom k%20 xak ?  What do you need ?
Name Name

2. The next person says their name and then chooses what they will need. They repeat
what the first person said and add their item to the list. The group places the picture next
to the first one.

70t® nan My name is
7ot® xaX hega I need and
Kitchen item#1 Kitchen item your choice
tom kVo0 xak ? What do you need ?
Name Name

3. The third person says their name and then chooses what they will need. They repeat
what the first person said and what the second person said and add their item to the list.
The group places the picture next to the firs two pictures

Continue until all have had a turn and/or the images are all used up. Gather up picture
cards and start over with lunch and dinner.



4. éexamstom 7a K"oms mahyeyitan (We are going to prepare lunch)

70t® nan My name is
7ot® xaX hega I need and
Kitchen item #1 Kitchen item your choice
tom k%20 xak ? What do you need
Name Name

5.examstom 7a KYoms nanatmen  (We are going to prepare dinner)

70t® nan My name is
7ot® xaX hega I need and
Kitchen item #1 Kitchen item your choice
tom k%20 xai ? What do you need

Name Name



FIP 2Activity ¢axastom &itk saplen
Saxat®am ¢&itk saplen
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We will make fried bread
I will make fried bread

Fried Bread &tk saplen
Flour puweqw saplen
Salt Aatom

Eggs xVax"et

Milk melk

Water gaya

0il x"as

Jam ¢eem

Baking powder pusamen

Sugar Suk%a

1. haget ga ta cike?omen

2. hagetcx™ x%Vas

3. 7at? xaX mos k"asta puweqw saplen
4.7at® xaX mos pepun pusomen

5. 0ux“en te?e Aatom

6. 7ot® xaX pa?a tiypun Suk“a

7. T0k"¢x" miq“et

8. malx"ecx" x“ax"et?i ta melk ?i ta qaye
9. tuk"cx™ miqVet

10. 2ok" hojut

11. k"anacunstom ?i 7e¢tonStom

12. cchamstom hewtom k“ums ?€lton

Put your pan on the stove

Heat the oil

I need 4 cups of flour

I need 4 teaspoons of Baking powder
You need this much salt

You need 1 tablespoon of sugar
Mix it all together like this

Stir the eggs and the milk together
Put it all together

Everything is prepared / ready
Let’s sit down and eat

Let’s pray before we eat



Appendix 7

Family Immersion Plan
Session 3

Getting to Know You

1. ge€x” Who are you?

¢wne 70t (mans) [ am his father

2. tomk"0 nan? What is your name?

70t? nan My name is
3. get kvab Aakay Who are your parents?
het ?ot® tan hega 70t man
4. get ka0 Cejeton Who are your grandparents?
het 7ot® Giéye hega 70t® k"uk“pa
het 70t® Giéye hega 70t® k"uk%pa
x"ac toxnex“an k"ons gitot (man) [ didn’t know my (dad)
hokt k%at® (gaqa0) I have no (husband)
5. hek" ¢€0 tuwa Where do you come from?
het 7ot® tuwa
Sliammon fisosom
Squirrel Cove Zohos

Homalco xomatk™“u
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k%enaye - How Many People

1. pepaye - one person 5. Biyecaye - Five people 9. igix“aye - Nine people
2. sgsata - two people 6. taxamayse - Six people 10. Topanaye - Ten people
3. ¢elasaye - three people 7 t%o?0¢aye - Seven people

4. mosayeg - four people 8. ta?acaye - Eight people

6. k“enaye k"a0 ¢epOBton How many aunties and uncles do you have?
tot® EepOton I have aunties and uncles

7. k"enaye ka0 nuwiton How many older siblings do you have?
tot® nuwitan I have older siblings

8. k"enaye k"a0 qextan How many younger siblings do you have?
tot® gexton [ have younger siblings

9. k"enaye k"a0 ?ayiston How many cousins do you have?
tot® 7ayw$tan I have cousins

gaxaye mot tat® (jetaje)

[ have lots of (relatives)

10. qomays ta0 (man) How old is your (dad)

qomays 0i0a S/heis years old



Likes / Dislikes

1. ?is¢en
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I like

2. hehaw¢ saysmot

[ really like

3. {axscen

I do not like

4. hehawc¢ aysmot

[ really do not like

tatmeyom
papem
$ik"am
Cicdem
TeteEMS
titewSom
tiwsemawtx"
At

k%onet tot® 2emabton
waway“a
go?qo

pwpcun qajek™i

hehawé

gamble(ing) (Bingo)
work(ing)

sew(ing)

dance(ing

walk(ing)

learn(ing)

school

sleep(ing)

watching my grandchildren
smoking

drinking

waking up in the morning

st®ok" I feel today

hehaw st®ok" (Name)

(Name) feels today



Appendix 8
Family Immersion Plan
Session 4
Introductions
1. tomk"0 nan What is your name?
7ot® nan My name is
2. gecx™ Who are you?
¢ne 7ot (mans) [ am his (father)
¢une 7ot (mans) Erik [ am Erik’s (father)
cune Tot
relationship name
3. get kWa0 AayxAay Who are your parents?
het 7ot’ tan My mom is
hega 7ot man and my dad is
4. get K"a0 cegjeton Who are your grandparents?
het 7ot? ¢itye is my grandmother
hega 70t? k"uk“pa and is my grandfather
het 7ot® ¢icye is my grandmother
hega 70t? k"uk“pa and is my grandfather
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Other Options:
x"ac toxnex"on k" ouns gatot (man)

x"ac toxnex"on k" ons gatot (man)

x"ac toxnex"on k“uns gatot
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[ don’t know my (dad) (present)

[ didn’t know my (dad) (past)

[ didn’t know my

x"ac toxnex"on k“uns gatot

[ don’t know my

hokt k%at® (gaqa0)
hokt k"at®

hoycot ta sattx™

[ have no (husband)

[ have no

[ am the only girl

hoycot ta tums$ [ am the only boy
5. hek" C€0 tuwa Where do you come from?
hei 70t® tuwa

I come from

Sliammon fiSosom
Squirrel Cove Zohos
Homalco xomaik“u

k¥enaye €ep - How many people (of you) are there?

1. pepaye - One person 5. Oiyecaye - Five people 9. tigix“aye - Nine people
2. sesaye - Two people 6. taxamaye - Six people 10. 2opanaye - Ten people
3. éelasaye - Three people 7. t%0208&saye - Seven people

4. mosaye - Four people 8. ta?aéisaye - Eight people



6. k“enaye k"a0 ¢epOton How many aunties & uncles do you have?

tot® ¢epBton I have aunties & uncles

7. k"enaye ka0 nuwiton How many older siblings do you have?

tot® nuwitan Ihave older siblings

8. k"enaye ka0 qexton How many younger siblings do you have?

tot® gexton Ihave younger siblings

9. k"enaye k"a0 tayiston How many cousins do you have?

tot® ?ayw$ton I have cousins
Other Options:
qaxaye mot tat® (je?aje) I have lots of (relatives)
qaxaye mot tat® I have lots of
10. k"enaye k"a0 tigix“a? How many children do you have?
tot® tigix“at I have children
pepaye tot® ma?na I have one child
Note:

marna refers to just one child (my child)

tigix"at refers to having more than one child (my children)

tigix"ays refers to someone else’s children (their children)

gaxayu refers to someone else having lots of children (s/he has lots of children)
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11.k¥en kVat® qgomay How old are you?

(?opan) k"at® gomay

[ am (10) years old

k¥at® qomay Iam years old
12. qomays ta0 (man) How old is your (dad)
qomays to0 How old is your
qomays 0i0a S/heis years old
13. 7ajecx™ ot How are you?

Example: hehaw¢ qaysws I am tired
gayews¢ I am tired
hehaw¢ [am
¢ [am

Example: hehaw¢x®™ qayews

(It seems that) You are tired

gayewsex™ (It seems that) You are tired
hehawex™ You are
v You are




Note: The suffix ¢x* works here but culturally, it is not ones place to tell someone how

they are feeling. It would

be appropriate if it is an adult speaking to a child.

1. 7imot good 7. qoto bored

2. qaqeret ambitious 8. k"uk"tom sick

3. Ri€tom sleepy 9.7aham hurt

4. qayews tired tatahamc [ am hurting
gayegisc [ am tired 10. sisay afraid

5. xadet angry 11. 7ajiyut feel really good

6. Oapaw busy 12. juwegan frustrated
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Full sentences below — No need to add the suffix ¢

11. ?iéenot [ am fine
12. tittot®q“ayigan I am happy
13. ?7attot®q“ayigan I am sad
14. nam¢ tok" saysay [ am leary

15. x"ac 7atjeyiton
16. ajetot ta O jetaje? How

17. Tuk"Stot 7i?

[ am not feeling well (physical)

is your family?

We are all good

hehaw ?imot tat® (tigix"at) My children are good
hghaw tot®

feeling person
My is/are

hehaw (qayews) st?ok" Sosan

hehaw

Sosan feels (tired) today

stok"

feeling

feels

Name

Name

today

feeling




1. tan

2. man

3. Cicye

4. k"uk"pa
5. Cgjetan
6.jeje
7.j€taje

8. CepO(tan)
9.7ayi$(ton)
10. nuwi(tan)
11. qex(tan)

Likes / Dislikes

Tisx“acx"

Toms jetaje / Toms gomgam

mom
dad
grandmother
grandfather
grandparents
relative
relatives

aunt(ies) / uncle(s)

cousin(s)
older sibling(s)

younger sibling(s)

1. ?is¢en

2. hehaw¢ saysmot

3. {axscen

4. hehaw¢ ftaxsmot

5.7a? hehaw¢ saysmot

6.x%a faxscen

tatmeyam
papem
itik"om
C¢icdem
TeTeEMS
titewSam
tiwSemawtx"
At

niZnsam
yeqlawum

yEqEWUSIM

gamble/ Bingo
working (job)
sewing

dancing

walking
learning

school

sleeping
swimming
grocery shopping
clothes shopping
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12. qast friend
13. watla sweetheart
14. gaqo0 husband
15. sadtus wife
16. t°eyux™(ton) niece(s)/nephew(s)
17.2ema0(tan) grandchild(ren)
18. éaémsqw(tan) great grandparent
19. éemed*ton all my grandchildren
19. g@mgam relative/friend
20. manituk™t(tan) stepchild(ren)
Do you like ?
[ like
[ really like
[ don’t like
[ really do not like
Yes, I really like
No, I don’t like
yeqSwmnam shoe shopping
wawax"a smoking
go?qo drinking
tatacis travel
matomqiawom berry picking
Oeqgonac root digging
olqo clam digging
{opot peel bark
k"uk"uyuk"um fishing
wuwuwum singing
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Appendix 9

Family Immersion Plan
Session 5

Questioning

How are you feeling today? Are you going ?

Review from session 4

1. Round #1 - Ask participant #1 ?ajecx"ot (How are you?). They answer in full sentence in
tayajuBom. You repeat back “You are ” and then ask the next person Tajecx“ot
(How are you?). Continue around the circle until all have had a turn to ask and answer.

2. Round #2 - Participants choose a feeling word to ask the next person if they are feeling
that way. The next participant answers ?a? (yes) or x"a (no) and then answers in full
sentence how they are feeling in ?ayajuBam.

Example: taha k%20 q“ayigon Sosan (Are you sad Sosan?)
x"a, hehaw¢ qayesws (No, [ am tired)
OR ta?, hehawc ta?q%“ayigan (Yes, I am sad)
hehaw¢ [am
yes /no Feeling

Feelings - k"ajenan

Question Root word
1. 7aha k%20 q"“ayigan Are you sad? ta?q“ayigon (sad) (hurtheart)
2.7aja k"a0 q“ayigon Are you happy? titq“ayigoan (happy)
3. Aictoamacx" Are you sleepy Aictom (sleepy)
4. qayegisacx" Are you tired? qayews (tired)
5. xatetacx™ Are you angry xalet (angry)
6. @apawacx"? Are you busy Oapaw (busy)
7. KYuk"tomacx" Are you sick k"uk“toam (sick)
8. saysajecx™ Are you afraid saysay (afraid)
9.juwegganacx™ Are you frustrated juwegan (frustrated)
10. qaqatacx” Are you hungry daqga (hungry)

11. gogamacx" Are you thirsty? Qoqo (thirsty)
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3. FIP 5 Game

Charades

Participant 1 chooses a card to act out for their group. S/he asks,

tatom¢ (Whatam I doing?)
and proceeds to act out what is on the card. Note: no sound effects, just actions! The group has
1 minute to guess what the action is. If they are not able to guess, team 2 may steal the point

with one guess at the action. If they are wrong, team 3 may steal.

Present
tatomcx™ What are you doing?
tatom tita What is he doing?
tatom 0iBa What is she doing?
tatom¢ What am I doing?

Example: Are you

Participant 1: @ahacy" tatmeyam (Are you playing bingo?)
Participant 2: 7ae?, tatmeyamc (Yes, | am playing bingo)  OR

x"a (No)

Participant 1:

Oahacy" Are you
Participant 2:

Tae? ¢ Yes, | am

action action
OR
x"a No




4. Future Tense
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Repeat the activity as above using future tense questions and answers

72? hot®am

Example: Are you going (to)

Participant 1: hoha¢x“um tatmeyam

Participant 2: 7z?, hot®am tatmeyom

Yes, I am going

(Are you going to bingo?)
(Yes, I am going to bingo) OR

x"a (No)
Participant 1:
hohacx“om Are you going (to)
action action
Participant 2:

72?7, hot®am

action

Yes, I am going (to)

action

OR

x"a No
Actions
tatmeyam Gamb.ling/ Bingo 2e7a?mas Hunting
papem Wor_klng nunsam Swimming
tik"am Sewing " .
vex : Oaps Taking a bath
¢icdem Dancing o
2emas Walking gomsafot Tidying up
titew$om Learning tatacis Getting ready to travel
tiwsemawtx" School Oegnac Root digging
]')a?g:am Net fishing ma?amk“om Berry picking
Bat"am ]1gg1r_1g yeqtawom Grocery shopping
k"uyuk™om Trolling hohoje¢ mahyeyiton Preparing lunch
hohoje¢ kWimen  Preparing breakfast

t®oxqenam

hohoje¢ nanatmen Preparing dinner

Cleaning your mouth (Brushing teeth)

k¥onet tot® 2emaBton Watching my grandchildren
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The following can only be asked in future tense. (Are you going to...)

Present tense Future Tense

xVipomy" Sweep xVipomy“acx“om Are you going to sweep?
t®ukumy™ Mop the floor t®ukumiy“aéx¥om Are you going to mop?
t®ox¥amam Wash dishes t®ox¥amamaéx“om Are you going to wash dishes?
peBalyit’a Do laundry pe0alyit’aéx“om Are you going to do laundry?
AaAacit Nap AaZacitacx"om Are you going to take a nap?

The following are asked with “acx™”

tetedtanacx” Are you eating? tetedtanc [ am eating.

Note: Cannot ask if you are eating breakfast/lunch/dinner. You already know the time of day if
you are asking the question.

papna?omacx™ Are you working in the garden? (planting)
papna?omc [ am working in the garden. (planting)
pwéprcacx” Are you just waking? puéprec [ am just waking.

hokt yeye0Oot [ am not doing anything



Appendix 10

Family Immersion Plan

Session 6

Who is it?

1. (paye) q“aq"“0en

2. (payge) mumk“atom

3. (payg) gagayetton

4. yaAvxmotas

5. 7ok"tom yegye0ots

6. setesoq"”
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Personality Traits Vocabulary:

(always) gossiping (telling about something/an event)
(always) back biting / gossiping
curious / always asking

lovestruck (to love someone dearly)
(have to identify who it is. Cannot use tita/0i0a)
mischievous

Easily angered (0 to 100 in 1 second)

>k 3k ok ok ok ok ok ok ok >k ok ok ok >k ok ok ok >k ok ok ok ok >k sk ok Sk >k ok ok ok >k sk ok ok ok sk sk ok ok >k ok ok ok sk sk ok ok ok sk ok ok ok >k sk ok ok sk ok ok ok ok sk ok ok ok sk ok ok ok sk ok ok ok sk sk sk sk sk koke sk sk sk ok ok sk sk sk sk ok sk kok ok

All of the vocabulary below this line can be used to add the suffix ‘a’ to make the root word in

to a question.

Example: AoanZAana - Is she or he shy?

The suffix ‘mot’ can also be added to some of the vocabulary below to place emphasis on the

word

Example: AonAianmot - very shy

7. A9nAan

8. Cigats ta namot

9. qaqetet

10. ¥axnomot

11. xados

12. hSnmomot

13. geqxeganet

14. gaystatomen

15. tox"tox“nomot

16.707omat

17. skvici

18. t%&t%it%ojus

19. &igategon
Cigata

20. &igat (mot)

21. Zu€Ract

shy
Thinks s/he is good (bragger)
hard worker

stingy /greedy
mad face

* Cannot use the suffix ‘mot’ here
* Cannot use the suffix ‘mot’ here

kind * Cannot use the suffix ‘mot’ here
arrogant
jealous
confident * Cannot use the suffix ‘mot’ here
lazy

annoying

crazy

Person that is good at thinking things through.

Is s/he good at...

(very) good at

sleepyhead

(¢ictem- dancing)(wuwum - singing)




22. masen

23. Tetajtin
24. hegus

25. hays gaymwx"
26. Tetajiten
27.xaxye

28. k"Vik"ay
29. faxtaxjem
30. hayhaju4
31. tawtwws
32.Aasam

33. gaxt

34. Culgqen

35. faxdex"
36. Xetey
37.taqsam
38. gat®gat®
39. AaseBot
40. AapAop
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cheap or stingy with money

small and cute

leader / rich person

respected person

funny person

strange / weird person

talkative

person who can’t do anything / helpless
flirtatious person

smart
strong
brave

talks funny

weak
fast
slow

always teasing

demanding / whining / always asking

persistant / insistant

Physical Descriptors

1. 2ajums

2. 7€tey

3. foxom$

4. ¥edxoms

5. Aaixay

6. Cuymot

7. tums

8. wwwlos

9. sattx™

10. 27€2ajum
11. (¢i)Cuy
12. xaxa?

13. &iéeAeggoan
14. CeCASn
15. AaZAaqtswin
15. papBawus

16. k¥ik“semawus

17. tatlecewus
18. tatlahawus

beautiful 19. tithawus Big eyes

good looking 20. titoltolawus small eyes

ugly 21. gawx"Vawus saggy eyes
little bit ugly 22.Xalaqt ta qopawus long eyelashes
old 22. qayemet thin /skinny
young 23. tihoms$ fat

man 24. tithoms little bit fat
young man 25. tihos big head
woman 26. matqos pouty face
young woman 27.0agus small face
child(ren) 28. t%epeq” pointy nose
tall 29. titeq™ big nose

short 30. tithajs big cheeks
short legs 31. paBek™an black hair
long legs 32. poq"iyus Light hair (blond)
dark eyes 33. paqeq™an white hair
light colored eyes 34. k%ix"emek"an brown hair
(blue, green, grey) 35. taBemek¥an  red hair

big, round eyes 36.xesek"an curly hair

wears glasses 37.Xakaqttiqen  long hair



38. Citona short hair 42. hitus

39. gajeq"an bald head 43.?athayigoanos

40. texek"an uncombed /messy hair 44, tatt®ax“aju

41. titha?ana big ears 45. faxdaxten
Who is it?

FIP 6 Activity 1 Let’s Practice
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flirty looking
scary looking
belly button is showing
undisciplined

Choose a word from the descriptive vocabulary list to complete these sentences.

Example: hehaw ?ajumis 0i@a - That woman is beautiful.

That man/woman is

hehaw tita /0i0a

Write your sentence here:

Example: hehaw ?ajumi§ mot 8i0a - That woman is very beautiful.

hehaw mot tita /0i0a

That man/woman is very

Write your sentence here:

Example: hehaw ?ajumi$ 0iBa ne ta?a - That woman over there is beautiful.

hehaw mot tita /0iBa ne ta?a

That man/woman over there is very

Write your sentence here:




hehaw @apaw tot® ma?na - My child is busy.

Note: Not culturally appropriate to boast about your self or your children. Cannot say ‘beautiful’ here.

hehaw tot®
descriptive my person
My is

Write your sentence here:

hehaw 7ajumis$ ta@ matna - Your child is beautiful.

hehaw to0
descriptive my person
My is

Write your sentence here:

hehaw 7i$nomot tat® tanot -

My mom was very kind.

hghaw tot®
descriptive your person
Your was

o}

past

Write your sentence here:

77
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FIP6  Activity 2 Sentence Practice

Randomly hand out an equal amount of cards to each participant from both decks.
Participants make a sentence using the 2 words.
Participants get a point for each complete sentence.

The first participant to use up all their cards wins!

Yellow deck - People Vocabulary Green deck - Descriptive vocabulary

Note: More than one game card can be used in each sentence. Allow the players to figure this out for
themselves.

FIP6  Activity 3 Let’s play a game!

20 Questions

Objective:

To correctly identify well-known people / characters through a series of questions.
The first player to guess who is in the picture wins the point.

1. Participants will be shown a series of pictures of famous people and/or television
characters.

2. To begin, the facilitator will choose one picture from the pile and place it face down on the
table.

3. Participants will take turns asking in 7ayajufom:

a Does s/he have ?

descriptive

Is s/he ?

To do this, add the suffix ‘a’ to the descriptive words listed below the line on the vocabulary
sheet.

Example:
AanZan - shy AanZAana - Is she or he shy?
tumi$ - man tumSa - Isitaman?



4. The facilitator will answer 72? - Yes OR x“a -no.
- Participants must pay attention and keep track of what was asked. If they don’t, they risk

wasting their turn by asking a question that was already asked.

5. Participants can guess who it is by saying

het tele This is

Name Name

- The facilitator will confirm with ?a?-Yes OR x%“a - no.

- A point will be given to the participants who correctly guess who it is first. The picture will
be shown when the player guesses correctly and a new round will begin with a new picture.
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Appendix 11

Family Immersion Plan Session 7 Let’s Make Soup

Ingredients

1. ma?q"0 Onion 6. Telawe turnip

2.qaw0 Potato 7. KYepré cabbage

3. melen Carrots 8.juq” Rice

4. telqay BBQ Deer meat 9. A{loamAem crackers

5. maja0 meat 10. saplen Bread
{aq™et - oven bread &K - fried bread
pusam - oven bread (being cooked) puset - oven bread(cooked)

Instructions

1. hoga t®oxoyum

2. S te?e napamen
3. Texost ga qaw0

4. ?7exost ga ta meren

5. 7exost ga ta qaw0 ?i ta me?en

6. t%x ¢ex™
7. mS tele ta Citgamen

Go and wash your hands

Here is the bowl

Peel the potatoes

Peel the carrots

Peel the potatoes and the carrots
Wash it (them)

Here is the knife

tiynes sharp {axnes dull

hehaw ?iynes ta0 citqamen Your knife is sharp hehaw fayxnes ta@ citqamen Your knife is dull
teqet ga sharpen it

8. éetat ta gaw® Telawe Cut the turnip

9. éetat ta gaw® Kepié Cut the cabbage

10. éetat ta qawo

11. éoyat ta maja0

12. 2at%sq" ta moja0

13. éoyet ta maja0

14. miq%at

15. wiga ho miq"at

16. nalx"acx

17. cingsom nalx"at ta lasup
18. patoq™ac

19. 7at®q"atéx™

20. hoga nalx"et ta0 kuk
21. kK" una &ay t0 kuk

Cut the potatoes

cook the meat

The meat is already tenderized
The meat is already cooked
Mix it (into the pot)

You go ahead and mix it (into the pot)
Stir it

[ will stir the soup

Boil it

You simmer it

Go and stir your cooking

[s your cooking ready?




81

22. 8k"i cayx k"oms kuk It is ready
23.k"i hojut It is done
24.k%aga ?eiton Come and eat

25. k%aga k"anacun ?edtonstom Come and sit. We are going to eat.

OewOetan (table) q“aqwey (talking)

1. ce€¢ wuq“omayc¢ My stomach is growling (making noise)
2. 7eiton ga Come and eat
k" aga ?etton Come and eat
3.q%ayn x"a [ don’t think so
4. hehawc¢ papa? [ am gaining weight
5. hehaw ?ajeqap [t smells good
6. paye t%et’igenom Someone who is always searching for food or drink
7. hehaw¢ qagam [ am hungry
gagacem [ am hungry
8. hehaw¢ qogam [ am thirsty
qgogam¢ [ am thirsty
9. hehaw¢ yuqen My mouth is dry (thirsty)
10. hoStom Aamgenam Let’s go drink something (wet our whistles)
11. hoqa qoqo qaye Go and drink some water
12. mS tete __ Hereisthe

(saplen - bread / \ttoamAem - crackers / matosamen - spread)

13. matost ga Spread it

14. matost t®am I will put the spread on
15. k"uXom salty

16. hananam K"uAom ta lasop  The soup is too salty
17. k"uAoma [s it too salty?

18. 7ik" ta?anans tasty

19. 7ik" ta?anans lasop The soup is tasty
20.?7imot ta?anans lasop The soup is very tasty

21. hehaw qaqmot 2etton 2ax™iy There is lots of food left
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22. k%unacx" hojuBen Did you finish eating?

23. k"unacx" maq Are you full?

24. 721 hehaw¢ magmot Yes, I am very full

25. maqcen [ am full

26. Aom¢ [ had enough (to eat or fed up)

FIP 7 Activityl ¢&ayat$tom ta lasop We will make soup.
tom k%20 xai What do you need?

1. Place all items to be prepared in a container. (#'s 1-10)

2. Hold up each ingredient and say what is then place it on the table.
Repeat this 3x by placing each ingredient on the table and then back in the container.

3. Call out different participants to repeat the activity.
Note: The phrases are the same as the ones used in session 1

- X9nao go ta Give me the

- x9nab go sata Give me two

- X9nao go ta hega Give me the and
- napiscx” ta napamen Put it in the container

Call out different participants to repeat the activity.
Note: The phrases are the same as the ones used in session 1

4. Ask participants one at a time to
hoga t?oxyoyun (Go and wash your hands)

5. Ask participants one at a time to wash, peel or cut the vegetables for the soup in 7ayajubam.
Do not rush through this.

Keep the participants on track by having them repeat what they are doing in 7ayajuBam.
tatomc¢x™ - What are you doing?

6. As jobs are being designated, tell each participant
mS tete napamen  (Here is the bowl)

7. Tell participants that
Coxet ta majo0 The meat is already cooked

8. Ask different participants, one at a time to:
wiga ho miq%at go and put the vegetables in the pot
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9. Take turns telling participants one at a time to
naly“acy talasop Stir the soup

10. Announce: qwaga host tayyatet Let’s go to the other room.

11. As the game is played, ask participants every now and again to
nalx"acx talasop Stir the soup

FIP 7 Activity Two - Let’s play a game - Pictionary
- Using vocabulary and sentences from this session

1. Participants will work in teams of 2 or more
2. One team member will choose a card with vocabulary from the sessions on it to draw.
3. The rest of the team members will have 1 minute to guess in Tayajubom what is being

drawn.

4. If the team does not successfully guess what it is, the card will get put back in the pile to be
re-used again.

The team will say,
hed Itis

5. The participant drawing may only answer, x"a (no) or 2a? (yes). They cannot do any other
speaking.

6. The team who got the correct # of answers in the shortest amount of time wins!

FIP 7 Activity Three tedtoncep - You all eat

1. Have the table talking sentences on poster paper hanging by the table. Encourage

participants to stay in fayajuBam.

2. Hand out 10 poker chips to each participant at the table.

Option 1: Each time a participant resorts to English, they place one chip in a jar in the middle
of the table. The person with the most remaining chips at the end of the meal wins!

Option 2: Each time a participant hears someone resort to English, they may take a chip from
that person. The person with the most chips at the end of the meal wins!
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Appendix 12

Family Immersion Plan
Session 8

Review

Game: Hot Seat

1. Split the group in to 2 sub-groups. It is ok to have uneven #’s in the groups as this will
ensure that players compete with a different player at each round.

wall chairs 1st player
1 Team 1 ooooooo
] O
] O
1 Team 2 Doooooo
1st player

2. Place 2 chairs side by side at front of the room. Place the rest of the chairs in 2 rows facing
each other.

3. The first player for the teams is the player sitting closest to the 2 empty chairs.

Rules of the game:

- There are no other players calling out or talking during play except the players who are up.

- The first answer will be accepted - team 2 may steal the points if team one’s answer is wrong
- Team 2 can steal half the points if they answer the question in full sentence where team one
did not.

- There will be no pushing, tripping, yelling as team players are running.

4. Ask a question in 7ayajuBam OR show an image that participants can say in 7ayaJuBam

5. One player from each team will either;

a) Run down the middle of the chairs, touch the wall, then run back to sit in one of the
empty chairs at the front of the room. The first player to sit will be the first to attempt
answering the question in fayajufam

OR

b) The player may consult with their team members, one at a time if they do not know
the answer. They will stand in front of the team member they want help from, consult, go back
to touch their original chair, then run down, touch the wall and the run back to one of the
empty seats at the front of the room. Again, the first person to sit will have a chance to answer
the question first. Other team members may not jump in and consult unless the player is
standing in front of their seat.

5. If neither team answers correctly, the question goes back in the pile. Players all shuffle one
chair to the front after each round of questions.

NOTE: Images from all of the activity / games from sessions 1 - 7 will be used.
Questions can relate to any language work that you have covered so far in your lessons.



Sample of questions and answers:

1. tomk"¥0 nan?
79t® nan

2. hek" ¢e0 tuwa?
het tiSosom tuwas cwne

3. kVenaye tigix“at mgi
celas tigix¥at Cune

4. k%enaye
5. get k"a0 AayAay

het 7ot® tan
hega 70t man

6. get ka0 cicye
het 7ot® ¢itye

7. qomays ta0 gast
qomays 0i0a /tita

8. Tajecx™out
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What is your name?
My name is

Where are you from?
[ am from

How many children do you have?
[ have 3 children

How many (hold up fingers/numbers)?

Who are your parents?

My mom is
and my dad is

Who is your grandmother?
My grandmother is

How old is your friend?
He/ she is years old

How are you?

Answers will vary depending on how they are feeling

9. 7ajetot tot® ¢epO
to0 cepb

10. k"enaye Cep

How is your auntie feeling?
My auntie is

How Many people (of you) are there?

Answers will vary depending on how many people are in the room. Answers should be in

‘people’ numbers.

11. kVen k90 qomay
k"¥at® qomay

12. tisx"acx¥ nunSom

Tae? 7isCen ninsam
x"a {axscen ninSom

How old are you?
[am years old

Do you like swimming?

Yes, I like swimming 0
No, I don’t like swimming
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Ideas and comments shared from participants

- We should do some songs.

- Games are interesting.

- Use it or lose it.

- I am hopeful because I can see that more people are interested.

- We are losing our fluent speakers. Where will the young people go soon?

- I really enjoy these sessions. They are gentle, kind and fun. We get to socialize.
Often times we get too busy. We don’t come together any more.

- The orthography, we need it.

- I would like to understand the orthography better.

- It's hard to form sounds in a second language.

- I want to learn it all, so all that is offered is good.

- I love the games.

- It's great to practice words in a comfy environment, not mocked, all in good fun.

- Not scared to mispronounce. It’s great to speak, not just read language.

- The lessons are all useful.

-It’s great having fluent speakers here.

- I can see an improvement in practicing my speaking.

- [t would be great to keep this going, sharing food and language.

- You are the language that you speak. It is my identity.

- I also would like to learn the orthography.

- I find that [ am reading the English first to try and understand the orthography.

- This helps to remember the words that [ haven’t used for a long time.

- The fluent speakers are an asset. They help assure us that what you know is right.
Helps with my confidence.

- I am learning by listening. The reading is hard.

- I'm interested in fishing language - pull the anchor in, push the boat out.

- Kitchen conversation and daily chores. Go wash dishes, sweep the floor, chop wood,
get off facebook, let’s go shopping, are you hungry, things like that.

-Let’s do a gossip unit. That would be fun.

- I'm stuck on the kitchen words.

- We should come up with our own introduction.

- We should have a seafood feast.

- My son now corrects me and tells me to use fayajuBam.

- Yes, we have to use the words we learn at home.

- [t would help if I could have an orthography sheet.

- Let's do charades next time.

- We need to continually review.
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- It would be great if [ could participate from a distance, like on skype.

- We should do a family tree activity.

- Repetition is good.

- I'd like to work on small talk and simple conversation.

- I'd like to work on prayers.

- The writing is difficult.

- [ like the use of visual objects - no writing is good.

- kitchen, cooking and household activities are what [ am interested in learning.

- 0ld teachings from elders to pass on. What life was like before.

- Informal language at the lunch table would be good.

- Canoe, coming ashore, introducing ourselves.

- Listening to more fluent speakers, to see what we understand.

- Stories

- I really like the welcome environment.

- Meal sharing is good.

- I am trying to re-learn my language.

- Recordings for the car would be good.

- I could use some help with my paper.

- I like the getting together and using the language in context.

-  wouldn’t change anything.

- Language around parenting. We lost some of this with the residential school.

- Even our grandparents resorted to English when there was a non-native person in the room.
They couldn’t speak their language or they would get in trouble.

- Itis very welcoming, non-judgemental. I like that.



